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The Power of Ideas: Engaging students with TED Talks
TED THA L EFELES

KLAPHAKE Jay (Kyoto University of Foreign Studies)
MCGREGOR Angus (Kyoto Gaidai Nishi High School)
RAMSDEN Takako (Kyoto University of Foreign Studies)
SHIOMI Kayoko (Ritsumeikan University)

TED Talks are recognized as containing interesting and meaningful content that motivates learning; and
provide rich and varied authentic material for teaching translation, critical thinking, short-form presentation and
public speaking. The four panelists, all experienced TEDxKyoto volunteers and/or TED translators, engage in
content-based teaching in high school and university classrooms utilizing TED and TEDx Talks. They will share
their ideas and best practices for using the Talks as an idea centered learning platform both in the classroom and
as co-curricular activities. In the spirit of TED’s “ideas worth spreading,” TEDx is a program of local,
self-organized events that bring people together to engage with each other and share a TED-like experience.
TEDxKyoto is the largest TEDx event in Japan with over 800 participants, and is managed by an unpaid, core
team of 40 volunteer organizers. The main event serves as a catalyst that invokes deep thought, sparks human
connections, engages the community, and leads to increased opportunities to bring new innovations to life. Talks
are uploaded to YouTube, translated by TED translators, and shared with the world. TED Translators are a
global community of volunteers who subtitle TED and TEDx Talks, thus enabling the inspiring ideas to
transcend languages and borders. The panel chair, founder of TEDxKyoto and TEDx Ambassador for Japan,
will address the global impact of TED and TEDx. TEDx events as a form of university service learning and
community and global engagement will also be highlighted. The TEDxKyoto Director of Curation and former
Director of Operations will share how he uses TED talks in the high school classroom, with 3rd year students
working through various TED talks, mapping the elements of the talks, and identifying certain unique style
points of a TED presentation, while also crafting their own presentation to be given at the end of the term. The
benefits of organizing high school students to join TEDx events as volunteers will also be addressed. A TED
Translator, freelance translator, and university lecturer will introduce a TILT (Translation in Language
Teaching) activity, in which learners and the teacher collaborate to make a database of Japanese-English
equivalents collected from the oral content (English) and the subtitles (Japanese) of a TED Talk. This activity
was designed to encourage learners to pay more attention to utterances in English with the help of Japanese
subtitles while watching videos and movies for pleasure. It is believed this could also assist them in both
reviewing and learning new English vocabulary and expressions. A TEDxKyoto Curator, TED Translator,
professor and textbook author will talk about blended learning and the flipped classroom, utilizing TED/TEDx
Talks, in which students choose their own favorite talks, summarize the main ideas and give recommendations
to classmates. Activities derived from TED/TEDx Talks that promote students’ critical thinking, creativity as
well as communication skills will be introduced. The implementation of TED/TEDx Talks in university EFL
classes as an effective way to foster CLIL (Content and Language Integrated Learning) will also be discussed.
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10:00-10:30 (306 Z(=E)

Special Presentation by STEM

Transmediating Visual Learning with the (R)-Generations:
A cross learning framework design

LEE Yun Joon "Jason" (Daegu National University of Education)

In the past, students learned in classrooms, received information and knowledge from their teacher, and
copied from successful peers. Information and knowledge were rather standardized compared with what current
day students encounter in everyday life. Again, the students’ information process has changed dramatically with
the development of web 2.0, the internet and social media. For example, before the internet was accessible,
movie advertisement was mainly done with posters and TV trailers. The information penetrating to the people
was very two dimensional. People had to watch television or go outside to walk on the streets to know about
movie openings in that week. However, the current day information delivers through multiple channels. Not
only through posters and TV trailers, but also people access digital posters, YouTube commercials, Instagram
posts from other users, tweets, facebook posts, press conferences and much more. Not only from the movie
production company, the advertisement travels through personal social networking services. In a nutshell,
transmedia approach changed the way we acknowledge information. The current generation are living in a
world of transmedia, they learn information differently and internalizes the knowledge in a personal matter. In
this sense, teaching, classrooms and methodologies should reform to adapt to the new generation.

In language learning, how would the transmedia approach take place upon the students? Since the students
are experts and searching and internalizing their own knowledge, the material, visuals and classroom
management shapes differently compared to traditional classrooms. The language should be the vehicle to
obtaining the new knowledge not the purpose itself. Students will learn about the movie but the background
knowledge should be informed to the students to trigger their motivation to find out more information. All in all,
Students will use language to find their information and knowledge through a transmedia approach. In this
presentation, materials used in a transmedia approach will be shown and discussed with detailed explanations of
how the visuals were used to promote transmedia learning in a language learning experience.
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Symposium B (8 HZAX R Nishinihon Chapter)
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Symposium C (FEIXER Chubu Chapter)
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Symposium E (BRBHZAXEB Higashinihon Chapter)

Using Student-generated Digital Media Products for Foreign Language Learning:
How, why, and the practical benefits

SPRING Ryan (Tohoku University)
LOVE Matthew (Nagoya University of Commerce and Business)
FUKAI Yosuke (Tohoku University)

Much of the research surrounding visual media in foreign language learning has been conducted on how its
consumption can benefit teachers and students (e.g. Ryu, 2011; Seo, 2014; etc.). Such methods tend to put
students in a passive learning role, and though this can be important for gaining new knowledge and
information, students of foreign language often require active practice to increase their productive language
skills such as speaking and writing, as well as to foster the processing speed necessary for higher level listening
skills. Here, new advances in teaching methods that have students create their own multi-media
(student-generated digital media products: SGDMP) can offer much to the foreign language learning process
while still making use of the various learning benefits of multi-media infused education. This symposium
touches on several examples of how SGDMP can be utilized in the foreign language classroom, the theoretical
underpinnings of why it is helpful to students, and some empirical evidence to show how students benefit from
SGDMP. Furthermore, this symposium also shows that SGDMP can be used not only in the English education
in Japan, but applied to any sort of foreign language teaching, such as the teaching of French.

This symposium will first introduce some of the theory behind SGDMP, including CLIL (content and
language integrated learning) and PBLL (project based language learning), and how they have been
implemented into SGDMP in the past (e.g. Dooly & Sadler, 2016; Miller & Hafner, 2014; Spring, 2018; etc.). It
will then report on some innovative ways that CLIL and PBLL based SGDMP has been implemented via
short-film creation and digital storytelling in EFL classes in Japan, and the making of a Web Series in French by
Japanese students. Each of these methods has been designed differently to match the specific conditions and
needs of the students and universities where they are being utilized, and the rationale behind each
implementation will be covered in detail. Furthermore, the symposium will offer data and summative results of
previous studies that show specifically that communicative foreign language skills are bolstered through
SGDMP, especially spoken communicative competencies and closely related objective measures of speaking
such as fluency, syntactic complexity and accuracy. Finally, we will ask participants to join us in a short activity
that will demonstrate how SGDMP can help students to improve their speaking abilities, group work,
processing speed and willingness to communicate. The final aim of the symposium will be to show how
SGDMP can be utilized on both minor and major scales in a variety of foreign language classrooms because of
how the project setting can be changed to match the needs of the learning environments and needs of the
students.
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Symposium F (dti&E X #B8 Hokkaido Chapter)

Designing Curricula with a CLIL Perspective: The power of multimedia

SANO Aiko (Sapporo International University)
RICHMOND Sarah (Sapporo International University)
MITSUGI Makoto (Otaru University of Commerce)

This workshop aims at giving the audience a glimpse of how to design English-language courses with a
CLIL (Content-Language Integrated Learning) perspective that also make use of various forms of multimedia.
Many universities are revising their English curricula for courses across various disciplines in order to ensure
that graduates have the strong command of English needed to be successful in the modern globalised workforce.
Many of the universities are moving towards offering courses through English medium instruction (EMI),
however these English language classes are often appreciated only by those with a high command of English,
and do not serve the needs of the large body of Japanese students with limited English proficiencies. Feeling
intimidated, such students are inclined to take only basic English courses which tend to be taught in a traditional
teacher- centred approach, where opportunities for output are limited. However, if designed with a CLIL
perspective, English classes can be far more engaging and simultaneously offer a plethora of opportunities for
student output, and ensure linguistic development.

This workshop opens with a brief overview of the theoretical background used by the speakers when
designing their curricula with special attention paid to the CLIL perspective.

The second speaker will demonstrate how to apply such theoretical framework with an emphasis on the
language teaching aspect of CLIL. In a course called English Through Movies taught at a small private
university in Hokkaido, the movie Zootopia with its underlying themes of racism, bias, sexism, and xenophobia
was used as a starting point of discussion about the issues. After this light introduction to the themes, news
articles and videos clips showing a harsher and more realistic depiction of racial discrimination were used to
make students aware of how prevalent instances of racism and prejudice are. Students were then given the
opportunity to express their critical view of the issues by choosing a movie made in their native language and
introducing it in a class presentation.

The third speaker will expand upon the theme by demonstrating how a CLIL curriculum with a multimedia
base was designed for an International Relations course taught through English. The course involved lecture
style classes about four modern case studies in International Relations, followed by discussions of Hollywood
movies based on the actual events. Each case study was then consolidated through a critical examination of the
discrepancies between the real life events and the way popular media chose to depict them. The speaker will
demonstrate how the two main objectives of the curriculum, mainly 1) Advancing the students' knowledge of
International Relations case studies and theories while at the same time fostering a higher level of English
proficiency and 2) Cultivating a sense of media literacy in students that enables them to critically examine the
hidden motives in the media they consume, were achieved.

After these two examples, the audience will then have an opportunity to design a class based on the movie
Rabbit Proof Fence about the Stolen Generations in Australia. By choosing from various multimedia materials
provided, the audience will create an appropriate writing or presentation task for their own students.

12




BFZEF R Concurrent Sessions
Session 1 10:35-11:00 (301 =)

HAWBZD TRS5E) 2R TREEMIE

HiE & (OSLIREHHTER R F)

PHINEE (VTN rx o7, £03 15525 77)) ZFREE TR AN EANITESEE
TETEAICRS>TEY, RFOHZZRLT | WIEFERE CTHERIAT THRA 2R- AR 2 I TH
% (f5., 2012; 1EH, 20115 $5K, 2005), HLHIFEZ ZERNCEIZ T 5 2 LITESH N & TiERn
D, ZOREFTIHFRAEIC B - FFEEBERRILTROVDES I ] LW HEHIEE R 4T
o [R3%] 2IBETT 7T 48T 4 OB ERNT 5,

DNA ancestry test Z @k & L, £3%412 2 5D YouTube Bl % B %, B OEHE L, DNA kit
ZESTFRET, Lnb Y —Y T 7 ARMliE CHSOMEEZT-ELZENTEL VW) T LEa~Y—
UXNVEMEN, TAT T 4T 4 —FRHER LI E W) B - SR RS < AR Z T 5,
TOOOEIEX, HOOMBEE LT AT T 4T 4 — % FoTWT, ELICAGDTAT YT 4T
S =TI DESCEREIC A ZFF> TV D Ax ZXRIZDNA 7 A M &fTo7- R¥a A2 U —mfg
ERAED, ZOFRTHEEREITES, FRUEBIORE ZIEL, WIZZO DNA 7 A MBREEOH S
bONERXLDTHDH, ZZTDNAT A FOAfikgss US$69 (£ 7,500 1) 72& L7=6, DNA T
A NEZTTHIZNEE I MENWIT U r— e b D, Z£D%, “Don't buy online DNA ancestry
tests. You are the real product” (The Irish Times) Ot FEZiiA, HOE UERMTTY v 7 — F &5
fiti U7z,

FLFZFEWFLE L DNA 7 — 2 BMaBaIc i ot Tunvie < Th . 2R A EIC L CTHD #6 &
DHENZ LN EZERH L. DNA 77— 24 5 StEOEEMEICRMZ & T NT Tnod, 137
NOHLEMAB T, FFREITR L EEZTHO NI T I T T OREKELT, 1) #tH
FEE LI WO R HEx e LI, ZOfFELHA T, DNA 7 A M TAHAREWEEZT-
HENT A RO TREMEICRSE . ZTTHEVWE WS EZ AW DL, FHIE0H9, 2) E5ICH
77 DHFRSCBVVIAB LA DA RENE A2 Z 25 Z E ORI SIZR S 2 &ETh D,

BEED LN EIR B2 0 FATIDT VT4 T 42 FE ML, £, AFDZ FATIZIA LT
TAET A HEAL, FEORSETONREZBIE LT, SRIORETIE, TNENOEADFIE,
T — NOERM - IREERRET D,

13




FFZEF R Concurrent Sessions
Session 1 10:35-11:00 (302 =)

The Use of Authentic Materials in Classroom Activities Focusing on Students’ Emotion
in the Japanese EFL Context

KITAOKA Kazuhiro (Osaka City University)

The importance of L2 learners’ emotional states in the classroom has been suggested by various scholars.
Saito and Dewaele, for instance, state that in the study of L2 motivation and L2 Motivational Self System in
recent years L2 learners’ emotional states have frequently been mentioned as one of the important factors and
this is because L2 learners’ perception of actual and future L2 selves may trigger various emotional reactions
(Saito & Dewaele, 2019). In this regard, Teimouri also proposes that motivation and emotion are intertwined as
any motivated actions include certain types of negative and positive emotion (Teimouri, 2016). Although
Teimouri does not include shyness, which is usually considered to be one of important emotional states,
especially in the Japanese EFL context, as a significant factor (Teimouri, 2017), this study aims to focus on
“shyness”, and attempts to find ways of overcoming shyness and creating an enjoyable and effective classroom
situation through activities using music.

Shyness is one of the personality factors that affect L2 learners’ emotions in foreign language classrooms
negatively. L2 learners who are shy, or have communication apprehension or language anxiety may not answer
questions willingly nor participate in oral classroom activities, and may remain silent. Dewaele & Maclntyre, in
this regard, propose that a positive, acquisition-friendly atmosphere can occur in classroom where activities are
challenging, creative and unpredictable (Dewaele & MaclIntyre, 2014; Saito & Dewaele 2019). Enjoyment, one
kind of positive emotion, is important not only for L2 learners but also for making classrooms more challenging
and creative. Enjoyment is considered one of the positive emotions in foreign language classrooms (Dewaele &
Maclntyre, 2014; Saito & Dewaele 2018), and “anxiety” or “shyness”, on the other hand, are taken as negative
factors for L2 learners. Therefore, the classroom environment is an important factor that influences students’
emotions as academic settings abound with achievement emotions, such as enjoyment, shame, anxiety, learning
and so forth (Curci et al, 2014).

This presentation attempts to show how authentic materials can be used in order to make classrooms
enjoyable and relaxing places for L2 learners. This study incorporated music as an effective tool for reducing
students’ shyness and enhancing motivation, making the classroom more enjoyable and relaxing. This study
also integrated performance using music in classroom as one of “unpredictable” activities in the hope that this
activity would promote peer to peer relationship, as well as the teacher-students’ relationship, successfully
making classroom more enjoyable, relaxing and dynamic.

For this purpose, this research was conducted using the experimental quantitative research at two
universities in Kansai area in Japan. The questionnaires with a six-point Likert scale were given to the students
on the first day and the end of the courses. The results of correlative data analysis showed that the use of music
and PVs was a significant predictor in reducing shyness and enhancing motivation. There was also a significant
difference between the two universities, especially in shyness.

In this presentation, I’d like to explain how I used music and the accompanying PVs to reduce students’
shyness, and increase motivation and present the results of quantitative data collected from the students, and
explain what I consider to be the causes of the different results at two universities.
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How Does Video-creation PBLL Affect
the Speaking SKkills of L1 Japanese EFL Learners?:
Through objective analysis of oral proficiency

SPRING Ryan (Tohoku University)

Video creation has been suggested as an effective task for students in a project-based language learning
(PBLL) class (e.g. Dooly & Sadler, 2015; Hafner et al., 2015; Spring, 2019). Such studies often suggest that
video-creation PBLL can help with the communicative competencies of foreign language learners, but none
have thus far provided objectively measured data to suggest that such skills indeed improve, and if so, in what
ways. This study seeks to fill this hole in the previous research by examining data taken from five vide-creation
PBLL classes of L1 Japanese EFL students. Pre and posttests of speaking were utilized to collect data, and then
analyzed through objective measures of fluency, complexity (syntactic and lexical), and accuracy (syntactic and
pronunciation) as per studies such as Skehan (2009) and Lambert and Kormos (2014). The results revealed that
statistically significant differences were found in most areas, indicating that students did indeed improve their
spoken proficiency to some amount. Furthermore, the qualitative data and an in-depth analysis of the
quantitative data suggest that some of the areas that were most improved were: (1) students ability to
self-monitor their speech, (2) students improved at the use of communicative strategies such as using filler
words and hedges, and (3) students improved the most on measures that were the most closely related to
enhanced communication, such as syntactic complexity and general accuracy. These results are thought to be
due to some combination of (1) the natural way in which oral proficiency develops in L2 learners, as suggested
by Vercellotti (2017), and (2) the communicative nature of PBLL and the fact that it is likely to be most helpful
for related aspects of language development.
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The Soft Power of Food in Popular Films:
Focusing on Disney/Pixar's Ratatouille (2007)

HIKAGE Hisayuki (Reitaku University)

One of the typical roles that food plays in films is to remind the main character/s of their childhood and
such scenes are usually one of the key moments in the films. For example, in Lasse Hallstrom's The
Hundred-Foot Journey (2014), the young male protagonist named Hassan, who emigrates with his family from
India to France, has come to work for Madame Mallory’s upscale French restaurant and his cooking contributes
to the restaurant’s receiving a second Michelin star. He even becomes a celebrity chef in Paris. A bite of food
with Indian spice, however, prompts him to return to his second home town in rural France. The recurring key
scene is a day he spent as a child with his late mother whose teachings about cooking and secret spices enable
him to succeed. For another example, in Garth Davis’ Australian film Lion (2016) the male protagonist named
Saroo gets separated from his family in India at the age of five but survives, getting adopted by a warm-hearted
Australian couple. Studying in Melbourne twenty years later, however, he accidentally catches sight of jalebi, a
sweet he wanted to eat as a small child in India, and it prompts him to search out his original family in India. He
manages to reunite with surviving Indian family members and learn the true meaning of his name.

Disney/Pixar’s animation film Ratatouille (2007) directed by Brad Bird portrays Remy, the male rat
protagonist gifted with an artistic sense of taste and smell, realize his dream of becoming a chef in Paris. To be
more precise, the rat helps a (human) cook named Linguini do his job as a shadow cook and, at the end of the
film, they open a new bistro called “La Ratatouille” for common people (and also rats) to enjoy food in the
gourmet mecca. The overall plot of the film follows the motto of the late chef of a Michelin-star restaurant
called Gusteau’s. Gusteau’s “democratic” message, “Anyone can cook,” stands in contrast to “the highly
regimented and aristocratic French restaurant culture” (Elizabeth H. Buck 2015). This film, however, has
another major character named Anton Ego, a strict and influential food critic whose restaurant review decides
the fate of the restaurant. At the climax of the film, the moment the macabre-looking critic has a bite of
ratatouille, “a peasant dish” cooked by the rat (play of words), he recalls a childhood day when his mother
cooked him the same dish. In this flashback scene Ego drops his pen, a tool of his trade and visually turns back
into an unsophisticated boy in a pastoral atmosphere.

As D. Meinel (2016) elaborates, Ratatouille speaks to many of the key motifs of “the American Dream”
such as emigration, aspiration, hard work, averageness, and etc. I would like to examine this food film in more
detail in terms of the roles that food plays, touching upon other related films for reference. I hope to provide a
lot of food for thought.
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A Study on Relations Between the World View of the Movie The Choice (2016)
and Second Language Learning

IM Mijin (Kookmin University)

Because movies have a strong connection with stories, it can be said that using movies in the EFL classroom
is based on content-based instruction (CBI). According to Richards and Rodgers (2014, p. 116), “CBI refers to
an approach to second language teaching in which teaching is organized around the content or subject matter
that students will acquire, such as history or social studies, [...]” When a language is used as a means of
understanding content, the language can be learned successfully. EFL teachers are often at a loss as to how to
deal with so called ‘content’ in relation to L2 learning, however. They often do not know how to combine
content with the L2 and why content should be related to the L2. EFL students pick up expressions from movies
and they wish to use the expressions in future conversation opportunities. Those expressions are not necessarily
related to the movie stories. In short, EFL teaching and learning are not based on a CBI approach at all. The
purpose of this paper is to suggest a method in which content and the L2 are successfully combined.
Specifically speaking, this paper will connect the world view of a movie to an L2. Geisler and Watkins (2003)
say that “A world view is a way of viewing or interpreting all of reality. It is an interpretive framework through
which or by which one makes sense of the data of life and the world” (p. 11) They introduce 5 elements of their
worldview: cosmology, metaphysics, anthropology, psychology and axiology. The last three elements will be
used in this paper. With the help of the world view, this paper hypothesizes that 1) EFL learners will become
citizens with a world view, 2) they will produce routines or conventional expressions as citizens, 3) they will put
those expressions into their long-term memory, and 4) they will use those expressions productively, fully or
partially. To achieve this, this paper has selected the American romantic drama, The Choice (Katz, 2016) as
material. 3 college students joined the experiment. They were given 3 tests. In the first test, the participants
were asked to pick their favorite expressions from part of the movie. In the second test, they were instructed to
pick expressions relevant to the content of the movie. In the third test, they picked expressions from a citizen’s
point of view. The three kinds of expressions were analyzed in terms of language characteristics. The results
support the use of movies in the EFL classroom as the roles of both teacher and students are made clear. In other
words, movies can be very suitable for a CBI approach.
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The 10-Step Dictation: From listening to writing

KOBAYASHI Toshihiko (Otaru University of Commerce)

Dictation and reading aloud have long been employed as traditional English teaching and learning methods
in Japan and other parts of the world. Many teachers and learners have adopted these methods for years because
of their effectiveness, practicality and simplicity. However, traditional listening and writing techniques appear to
have become less popular recently in both classrooms and autonomous learning settings, possibly due to a
multiplicity of alternative choices in teaching and learning methods available today. This presentation brings
attention back on dictation and reading aloud as valuable techniques in foreign language education.

Wajnryb (1990) introduces Dictogloss, which consists of four major phases: 1. preparation, 2. dictation, 3.
reconstruction, 4. analysis & correction. Many followers of his approach in Japan faithfully follow this structure
to maximize student learning and active participation, all the while keeping their students’ attention focused on
the development of practical knowledge of specific language patterns.

By fully utilizing today’s ICT available to individual learners of English, especially smartphones, the
presenter has been using NHK World Radio Japan News as classroom listening resource in my both university
classes and private coaching sessions for autonomous learners of English. This online resource includes
additional productive tasks such as video watching, oral face-to-face discussion and writing short comment
paragraphs based on Wajnryb’s (1990) initial model.

By making full use of smartphone functions, SNS, podcasts and web movies, the presenter will argue that
learners’ listening, speaking, writing and vocabulary skills can be considerably improved as a result of use of
these resources, along with their ability to comprehend daily news broadcasting. More importantly, learners can
learn to detect their own weaknesses, analyze and determine the cause of their errors and/or failure to perceive
specific sounds and lexical items, and develop effective strategies to overcome them. It will be argued that
Wajnryb’s method is effective in helping learners to understand their own language learning experience,
develop strategies for improvement and improve their overall comprehension of news in English.

In the presentation, the presenter will also demonstrate the procedures of this new dictation-centered method
and present the case study of an L1 Japanese national university student who was successful in improving his
English proficiency level through this method, increasing his TOEFL ITP scores from 487 to 600 in two and a
half years, between 3 December 2016 to 25 May 2019.
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Teaching Media Literacy through TV Commercials

YOSHIMUTA Satomi (Kwassui Women's University)

Recently, nurturing critical thinking through media literacy is a target of concern. It is, therefore, critical for
language teachers to let students learn how to interpret information from different media at different levels of
educational settings including the specialized field at university.

Media literacy refers to “the ability to access, analyze, evaluate and create media in a variety of forms”
(Aspen Media Literacy Leadership Institute). Therefore, it is necessary for students to come up with good
critical thinking skills in different situations. Media literacy determines how media should function and how
students should search and express themselves through media as a democratic member of the society. However,
media literacy, which students assume that is always focusing on criticism, does not always mean that it is
always criticizing the negative aspects of the media. As Masterman discusses, media literacy is not media
bashing. When people are in the process of evaluating media, they are able to “appreciate and take pleasure in
interpreting messages in different genres and forms” (MLK Orientation, 2003). So as a work of art, a movie
may be the target of this expressive category of media literacy. Therefore, it might be beneficial for language
teachers to employ a movie as a resource and teach the language.

The presenter has tried to use a two-hour Hollywood movie in English classroom at university numerous
times, dividing it into 10-min. parts. Respective parts are viewed and studied every lesson. However, since one
story is packed within a length of two hours, sluggishly following the story through 10 weeks naturally turns
into a tedious repetition. It gradually leads some students to lose interests. Therefore, it may be a better idea to
use a shorter version of movies such as a TV drama lasting as long as thirty minutes or commercials merely for
fifteen to thirty seconds. This was how the presenter came up with the idea of focusing on commercials in a
classroom to help students cultivate skills of media literacy.

This presentation will briefly explain the basic principles proposed by Len Masterman, explain the practices
of teaching media literacy through using a few TV commercials focusing on content’s side, advertiser’s side,
and audience’s side: visual language, production, and the targeted audience.
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Transmedia Matters: Interest transforming knowledge

SEO Ji-Young (Kookmin University)

In the years of language learning and adapting media into classrooms, educators came a long way; Students
began with rote learning to teacher-centered learning and moved on to student centered activities. In process of
language activities, students also learned and memorized vocabularies, expressions, idioms, etc. However,
language learning approach only found itself repeating its history. It is possible to raise several research
questions. How should language teaching reform to fit the new generations? Should we teach the students in the
traditional order (Grammar to sentence then to reading)? Or will there be even something called an order? What
type of material should we use? In order to answer these questions, we need to look into who and what the
current generation students are familiar with in their daily life.

As smartphones, smart TVs and other digital gadgets became more progressive, naturally these devices
replaced the current generations’ daily activities. Students can access excessive amount of information with
several flicks of their fingers. No longer information and knowledge is limited to classrooms and libraries.
Moreover, information and knowledge itself is becoming more individualized to each student. As an example, in
a Korean university, students took a class with the book “Media Matters”. However, students understood and
researched their personal interest through the context of the book. This phenomenon is a part of transmedia
learning. In which, students explore, research content based on their individual need. In this presentation, the
presenter will share how “Media Matters” book changed the way students receive language information in class.

As the current day students find and receive information in differently, the outcome also becomes different.
Teachers may teach “how to cross the street” but students will interpret the questions and start to analyze it and
regenerate their own questions such as “why do we need to cross the street?” “Why not walk over or under?”,
“Which street is it? Where?”. Students have their own knowledge and method to take the information into their
own hands. In this presentation the presenter will share data collected through a Korean university with the
book ‘Media Matters’. The presentation will also include various teaching materials with how it was utilized in
a transmedia classroom.
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Kobayashi, T. (2017). Five possible advantages of watching TV series over movies for autonomous learners
of English. ATEM Journal, 22, 43-56.
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Multimedia Resources to Teach and Apply Critical Thinking Skills

YAGI Keita (International Christian University)

With advancements in technology and an increase in environments equipped with high technology at the
tertiary level, the use of multimedia resources has become popular for English teaching. In addition, even
though including critical thinking skills in the field of TESOL is controversial, the Ministry of Education,
Culture, Sports, Science and Technology promotes advanced thinking skills in primary and secondary schools in
Japan. As a result, many universities have been adding critical thinking skills both inside and outside of their
English programs.

In this presentation, the presenter will introduce how he used multimedia resources to promote critical
thinking skills in one of the core reading courses of an English program at a bilingual university in Tokyo. In the
spring term of 2018, he incorporated multimedia resources in three different ways when he taught a text about
propaganda. First, as a method of introducing the text, he showed a part of a DVD that the lecturer discusses
several reasons why people believe in pseudoscience. The content of the video slightly overlaps the content of a
reading on propaganda given to the students to analyze; therefore, the video functions well as an introduction of
the theme of the reading. Second, when the students read and analyzed the body part of the text which discusses
seven techniques of propaganda, he assigned group presentations. He asked each group to find concrete
examples of one of these techniques in Japan and in other countries, encouraging the students to use multimedia
resources. In fact, many groups employed relevant videos, such as politicians’ speeches and commercials, which
use their assigned propaganda tactic. Additionally, some groups created their own video by using their skills and
knowledge outside the English program. The inclusion of these new videos made their presentations more
impressive. Third, the last part of the DVD used in the introductory lesson was shown for the students to apply
what they had learned from the reading. Since the text introduces the definition of propaganda and other forms
of communication, such as education and advertising, following these definitions, the students were asked to
analyze and decide which definition should be applied to the DVD itself.

The aim of this presentation is to inform the attendees about what video as well as which parts of the video
were used, how the presenter incorporated these videos into his reading classes, and in what ways he helped the
students find suitable videos for their presentations. It is also hoped that the attendees can learn about how they
can incorporate multimedia resources in their English classes effectively and how they can support the students’
use of multimedia resources for their learning.
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Boosting Productive Skills through Summary Presentation and Coping with Problems

IWASAKI Hirosada (Tsukuba University)

This study focuses on boosting Japanese university students’ productive skills through summary
presentation in English and on showing how its problems may be solved. The materials used for this
English-medium instruction (EMI) classes are TED talks.

While this EMI movement originated in EU countries, with the number of EMI bachelor courses jumping
from 55 in 2009 to 2900 in 2017 (Bradford, 2019; Sandstrom & Neghina, 2017), Japanese universities are also
following their back, with the number of EMI courses in Japanese universities going up from 176 in 2005 to
305 in 2015 (Bradford, 2019; MEXT, 2009, 2013, 2017).

Although the motivation in boosting EMI classes is rising academically and administratively, it still remains
how to cope with Japanese students’ relatively low productive skills and to motivate them in EMI courses where
Japanese is by far preferable when it only comes to acquiring knowledge in special fields (Iwasaki, 2019a,
2019b).

This study then shares some activities to check students’ understanding of the lecture while still maintaining
concentration and motivation in EMI courses. This involves asking presenters and the audience to clarify the
meanings of low-frequency words or paraphrase them, to number different ideas or incidents under the same
topics, and to add discourse markers to clarify the flow of logic. These tasks can also contribute to employing
higher-order thinking skills and collaborative work.

References

Bradford, A. (2019). Current issues facing EMI in Japan (lecture). Oxford EMI Training, ICU.

Iwasaki, H. (2019a). Putting CLIL into practice in a Japanese university context. Proceedings from the J-CLIL
TE Seminar. 85-88.

HIRFIAE(2019b) [V H—F « 2= N—UF 1 ITBIT 2R FHE U | SUERTFEICR T 2 RGERE K
¥ 350k [IDE Ut EEHE ] 2019 4 6 H &

ZATE (2018). [ HARD KZI2E 1S % EMI (English-Medium Instruction) D&E] | [ = 7'~ 4P 8%
zZiftdl 2018 4 10 H 7 vol. 91, 9-27.

Sandstrom, A-H. & Neghina, C. (2017). English-taught bachelor’s programmes: Internationalising European
higher education. The European Association for International Education (EAIE) and StudyPortals.

WARIE (2016). THARZBFAZX G L LTRGBS K 2 5MFH OB Tk L ZDORRICET 2 —5%

[ A5 34 H vol. 72 (1), 28-36.

26



T # R Concurrent Sessions
Session 3 11:35-12:00 (406 #H=E)

You Have Really Opened Our Eyes:
An approach to writing about current issues using the animation South Park

WERE Kevin (Kookmin University)

South Park is an animated television show about four eight-year-old boys in elementary school. In each episode, a
controversy develops which they try to resolve, and then they consider what they have learned. The show has a
reputation for profanity and vulgarity, but it is also insightful and often profound, humorously presenting a range of
contemporary issues that lead to interesting discussion and argumentation. For instance, You Have O Friends (S14E04)
is about an unpopular boy who tries to get other students to friend him on Facebook, and Stupid Spoiled Whore Video
Play-set (SO8E12) deals with celebrity influence on children. These two topics were the most popular for my students in
their final writing assignment. Students enjoy South Park’s irreverent humor, its contemporary subject matter, and its
no-holds-barred style of social satire, while also responding to the issues that it raises.

In this presentation I will discuss two of the episodes and show how I use them in my Writing and Critical
Reasoning class.

The first episode is Gnomes (Season 2, Episode 17), described by Paul Cantor as a "fully developed defense of
capitalism" (Cantor, 103). Explication of economic theories is not what we might expect in a series focused on the
antics of vulgar eight years old’s, but the episode explores the relationship between large corporations and small
business, and business activity and profit, expounding Adam Smith’s idea of the “invisible hand,” where business
pursuing its own self-interest serves the public good and government intervention in the marketplace is unnecessary.
After watching the episode and discussing it, I give students Cantor’s article to read, which they must summarize as
their first assignment. Summarizing is an important academic writing skill that shows a reader has understood an
argument and can identify its main points. This assignment challenges students to do this by applying a strategy of
writing does and says statements for each paragraph, shaping this into a 250-word paragraph and then reducing it to a
one sentence encyclopedia-type entry (Ramage, 2009).

The second episode, The Losing Edge (Season 9 Episode 5), satirizes the typical sports movie narrative of the
underdogs who become champions. Here, the boys keep winning but they don’t want to. They hate playing baseball
and just want to play computer games. It is only the adults who become more excited as the boys’ team moves closer
to becoming state champions. The episode raises questions about parents who push their children into competitive
sports, the notion of sport as idyllic child play, the belief that sport develops character, and the role sports play in
reinforcing traditional masculine behavior (Kittredge, 2007). These are approached through the second assignment,
an exploratory essay, which requires students to investigate two sides of an issue before arriving at a conclusion. The
assignment draws on their own experience for most students and asks them to question what often seem to be
unexamined beliefs about the value and role of competitive sport in childhood.

Students’ work and responses to these will be discussed.
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How Watching Subtitled YouTube Videos Can Help with Listening and Reading

NAKAMURA Sachiko (Chuo Gakuin University)
SPRING Ryan (Tohoku University)

Teaching English as a Foreign Language (EFL) through movies and other visual media can help
motivate students and provide them with valuable authentic listening practice. However, it is still
unclear what the best use of subtitles is when implementing EFL teaching with visual media. While
some researchers suggest that using subtitles in either language can help raise students’ language
awareness (e.g. Ryu, 2011), using English subtitles can also provide learners with reading practice, as
it provides multiple forms of simultaneous input, which can increase the likelihood of retention
according to the cognitive theory of multimedia learning (Mayer, 2009). Furthermore, since subtitles
appear for only a short period of time, they could potentially be used to help increase reading speed
(e.g. Frank, 1994). However, it is not clear how effective watching videos with corresponding subtitles
will be for EFL learners.

In this study, we researched the potential uses of English subtitles while watching YouTube videos
by checking the improvement of L1 Japanese EFL learners who watch YouTube videos with subtitles
and looking for factors associated with improvement in listening comprehension, reading
comprehension and reading speed. The first-year L1 Japanese EFL students majoring in commerce at
Chuo Gakuin University participated in this study. They were all students of an English course titled
“Reading & Writing 1”. None of the participants had lived abroad for more than 6 months or were
receiving special English training outside of their mandatory university studies. We randomly selected
15 questions from parts 1 (picture description) and 2 (short conversation) of the TOEIC listening
section, taken from an official TOEIC practice problem book (Educational Testing Service, 2016) to
create the pre- and post-tests of listening comprehension. Listening tests were conducted in the second
class (pre-test) and the fourteenth class (post-test). We randomly selected three 200-word passages
from Timed Reading for Fluency 1 (Nation & Malarcher, 2017), and administered them to participants
to measure their reading speed and comprehension. The teacher timed the students’ reading the
passages, and then answered the questions associated with each passage without rechecking the
passage. Reading tests were conducted in the second class (pre-test), the eighth class (mid-test), and
the fourteenth class (post-test). We then used quantitative and qualitative analysis to examine (1)
whether or not watching videos with subtitles had any effect on listening, reading comprehension or
reading speed, and (2) if there are any factors that are associated with improvement in any of these
areas, specifically enjoyment, number of times rewatching the same video(s), and the amount of time
spent watching videos. T-tests were used to check for significant differences in pre- and post-tests,
multiple regression analyses were used to check for the influence of the various factors, and conceptual
clustering of student comments and a questionnaire were used for qualitative data. Overall, we found
that watching YouTube videos was fun for students and that it did provide some positive effects on
their English abilities.
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Bridging Cultures, Connecting Institutions:
Developing a virtual community through tandem learning exchange projects

BARR Michael David (Kyoto University of Foreign Studies)

It is obvious to any student or teacher of language skills that the most effective way of harnessing and
developing language skills is to have meaningful interaction in the target language. Essentially, this means that
in order to progress in the study of a language, it is necessary to participate in real communication. Learning
does not occur in a vacuum.

Traditionally this is accomplished through activities and projects that are carried out within the classroom,
because this is the time and the place that teachers and students have set aside for instruction in communicative
skills. Recent flipped-classroom approaches try to shift this balance in the direction of the student, while
task-based learning techniques make use of ‘real’ situations that require communication in order to achieve a
particular goal.

For years the concept of language exchanges has been an important aid to instruction, and they have -
almost by necessity - had to exist outside the traditional classroom; an optional accessory to the language
practice that is the domain of the teacher-student-textbook dynamic. Only recently has technology enabled
students to have real interaction within international academic communities.

The theme of this conference is 'Developing Creativity and Communicativity through Multimedia'. With the
advent of more and more platforms and technologies aimed at making collaboration possible, we have more
opportunities than ever to interact with people all over the world who we have yet to meet in person. The
Internet allows us to bridge physical or linguistic barriers so that we can connect to peers who share our
interests regardless of their location.

This presentation aims to describe a collaboration between students of the Japanese Department at the
University of Colorado, Boulder, and students in a 2nd-year English Workshop class at the Kyoto University of
Foreign Studies. The CU students questioned KUFS students in Japanese, and created, as the final project of
their second year of Japanese study, a video presentation that was focused on a particular theme. KUFS students
viewed these, creating responses in the form of 2-4 minute multimedia English videos.

Our hypothesis was that, given the benefit of an authentic international audience, students would be more
motivated to create content with focus and nuance. Creating video presentations allows students who suffer
‘stage fright’ or performance anxiety the chance to craft their message in an atmosphere where they have a
chance to record their content in multiple ‘takes’. In terms of second language use, higher motivation and lower
anxiety is the ultimate win-win.

It is important to address the associated challenges of this type of interaction, including technology,
meaningful content, different academic calendars, student shyness, and methods of evaluating or monitoring
output. Our solutions to these problems included creating tutorials, careful planning and scaffolding, limited
viewing access, shared documents, and audio files. It is our hope that this pilot project will serve as a
framework that can be widely utilized for effective language practice and study by our university and others in
the future.
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The Neurocognitive and Psychological Effectiveness of Digital Game-based Learning
for Enhancing Phonemic Discrimination of Korean EFL Young Learners

LEE Sun-Young (Cyber Hankuk University of Foreign Studies)
CHOI Jung-Hye Fran (Walden University)
PARK Joo-Hyun (Neuronetism, Language R&D)

This study investigated the neurocognitive and psychological effects of a digital serious game,
entitled “Alien Family”, related to the phoneme discrimination of Korean EFL young learners.
Event-related potentials (ERP) experiments were used to examine the students’ brain responses in the
unconscious aspect of neurocognitive changes compared to the behavioral data analysis in the
conscious aspect. This study also adopted paper-based surveys and face-to-face interviews to explore
four affective domains in their learning, including interest, self-confidence, concentration, and
motivation. “Alien Family” is a tablet PC-based phoneme discrimination game that focuses on three
pairs of English phonemes: /m/-/n/, /1/-/tr/, and /®/-/e/. The participants of this study consist of
twenty-nine 6th graders in an elementary school. The study allocated these students into two groups:
fourteen for a game group and fifteen for an English dictionary app group. For their listening practice
for five weeks, the game group played the game for 10 minutes twice a week, while the English
dictionary app group used a digital dictionary. The neurocognitive results from the ERP experiments
showed more positive effects in digital game-based learning than behavioral learning, especially in the
condition of /I/ and /r/. Also, according to the questionnaire and interview data, the learners in the
game group presented more positive responses in their interest, self-confidence, concentration, and
motivation than the other group. Overall, the data analysis indicates that a systematically
well-designed digital serious game can be effective in improving learners’ neural sensitivity to the
phonemic discrimination in English, positively changing affective domains in their learning. These
findings provide positive empirical evidence for the effectiveness of digital game-based learning in the
aspect of neurocognitive and affective domains. While this gamification model has been tested
minimally in class, this teaching approach has the potential to be applied extensively in the fields of
other second language acquisition and foreign language learning.

33



T F R Concurrent Sessions
Session 5 13:30-13:55 (301 #H=E)

B EOS ALBBICE R 2 Y CEEHT
—2020 EEEHTIT R b 2EHIT—

Ak shwE] (FEAREE)

BRI Z M IS LT F A NI, VA= 7R =T o v 7 x5 ETu 2 RITH 5
A5, BRI 2 A UCBRE & SUb/th s L DMHBRRE B R D L) RERFHRT e —F &k
O ETHAMEITE L, 2017 4E1Z Joseph Tabolt [ & $LF THEEENSTFIITLEZY —F 4
7" % A F”Our Time, Our Lives, Our Movies”IZZ 9 L72HBITER LT F A N THD, =
DT HFANMINY Ty RO vy MBRETZ 15 RHD BF, BRE & b/ttt f 2T 7329
VEMULTET A ERBET OO TH D, MEEZHSLDORAKRTELZT 52 L1F, ¥4
REEZIRT DRV RINANT =V HBFILET DL A REN, Hifem e L TREEIZOur
Society, Our Diversity, Our Movies” &\ 9 ¥ A MO B K VL BB fRICE S 2 Y Tl 7 %
AN @RENPOHMRT L2 TETH DL, SEIOHRIZZ 2 — bR ERL TWDHE HIZEWN
TIiE, MEEZZTETXARNTHDLEEZDINLTHL D,

gk U7X, LA 15 fES CTH %, Three Billboards (2017), Moonlight (2016), Hidden
Figures (2016) , 12 Years a Slave (2013), Brooklyn (2015), The Visitor (2007) , Gran Torino (2008) ,
English Vinglish (2012) , Lost in Translation (2003) , I, Daniel Blake (2016) ,The Theory of Everything
(2014) , Dallas Buyers Club (2013) , American Sniper (2014) , Hotel Rwanda (2004) , Schindler's List
(1993)

THRANMIAEGREM LTy B L a T A ROCUTFTOT 7 A ANDRERIN TN D,
Thbb, HiFLiEREZ v v F 7 I % Key Vocabulary Match-up, Comprehension Check & L
TVER EARSTONEIZE T 5 True or False Question & F O HEH 2 AT/ 6 & H S8 5 [,
FHEEZBEWTZEFZHO THE, KXORFIZHE I L& 4 SDOBRE D) 5#ITE 5 R, Think
about Our Diversity & W) REOBEO FE Y Z7IZBE LT, ZAMAOERZRXEH7=D | ~
TRIN—TTHESELIMETH D, SEIOFEROBEIZIE, 1 DO Unit OV > 7L AT T
LHTETHD,

34



T # R Concurrent Sessions
Session 5 13:30-13:55 (302 #H=E)

K RHERITBIT 2 RMIKFIREDE A

— BMETES (ala=is—3 3 VAR LHE —

BH =T (FIRE - iU A )
M = (2> P EFEABEIEAT)

i

PR BTN OB AT 4 T 2R E L CHEMELZ L, SiEmEE2EET 2 BEICET T
e HEHZGERANELR L CRET DL, UTFTEMETH D,

TRZTE NI L O] TEFLBREL LZ/ERT, Mo iE LB L T A o RRIKTFE
DEZNEEERT AR L EFESO L EZHINT VD, P 2— AR IEKEIEOELET 0 7
LEZHEFOR EEBEZEN, F—L LV AOEKEREBFICRESNT, BEOH D HHRE
WAMERIZED D LI D, T2~ KENT7OHMNL 5, EFTONICFHNEEZZRTHHED
LFELRV, LR BIWREDS~ENTITE, ZFHTOREBELESZLTHH W, fEL
b, WOLENEAR T THDH, RANIHBHY 2 —LAXDHBEEBESTNRRIIEY, o o=
T2y " —T VOB ETCEX—ZHONTEHIHEIZFEEY LTS L, BITADORIZEEY —
HMARELRD, BREEZHRS> TRAEL<BEZEN TN OT, FTICAEEENEEDS, ¥
= — A X “ to help with my second chance.” & B U TIKAFIE Z 52 RIC IR T DR LA T 5D,
o SHENa v 7 = (F: Cockney) 72D T ERIEWRGE~NLEEDS> TN DOHLIEH LW,

Tea—T7 47 FR—A0 1%, BRAKRLELICEETNERECTED, B5 R PENK
DA, BIZENTHEAMN CEHALZ FT7 v 7 CEMIKFIEICRY , ZORAZHIT TE
BT LFEEE N ) T 47 a B TH D, IRTFIEFEE~t\») [a3a=r—v 3
VEK ] T ESAERWEETIC, IKFIEEZM Y K U, T OEA L ET D REE ORI,
"You're gonna get it back." CER X5,

o 0 3@ TE T R M K A7 E O 1 4E 2 s 2 % 'Social Problem'® A v & — ToH 0 | @l CH
WMEAFIEIZ 72 o T B DT DR NI DI L &S5, Lo L, T OMUERITEE L& KE
TIEE-o7<EY, ZZTHEIZZRLDIE, O TAAD Second Chance % 155 72 D IZ MK AF
ZFART 5] & [American Dream Z# FEH T A72OICHRT D] . ZTOERITED L 52 Dh,
Qurrroadzy NH—Fr BV 7 A=TINOY 750 2abid—r 50 Rk
FO2HER AL DOBERIZ LD ZRTEA S, OLQZBG LY 7 THMIZELZ LT,

KIETIE 2016 HI21% 6 J5 5000 A FEDEBHEN THE LT —F DAR I, BREE IR
ICEWZ LA EFLHICEAMIE L7720, Al L72ME 2 PR CRED X210, Lihadd
HENEID TS, ZOBEZELZ LI, BEICHNAINTAMAESMED X v —U0L
b, B AR ZDLT (ala=r—va VEKOES] BT 0HARNAERMLE Z &
oD, TNUBREAD TREHERIET 285,

35



#FZEF R Concurrent Sessions
Session 5 13:30-13:55 (303 =)

BB Beauty and the Beast (2017) % W= R EEZBHEEET

B RE (B LGS HMPER)

CHETOIEBABTICHBIT HBE OEH FIEICHOWTIE, AILBEO [RE 2 #4 & L 7- %
FEAEICHET 20 (2008), EIFGLEM 1 2412 KD TMESEFEZHE O T30 (1995), 4
W ENSFEMO [MEEEZHE W] 2003)I12H D L 510, EEEHRE, By, EiES, =¥
P OMIE 2> H AL DN ENTWD, T 4 A=—Bl &2 AW =22V T,
SRR, UbE, e WEOME N GEN L SN TS, LML, FEEKRN R IGE
HEFOMENL DT 4 R=—Mli 2 H W, AR 08T 4 A=—MEOHM & LT
OAERMEZF U, 05BN Aladdin (1992) DA Z H W HEFBEHBICOWTim L TWDH N, X
CHEATWVD EIXE R0,

7 4 A =—WLH Beauty and the Beast ( [3£7z & BFER] ) (1991)% H W72 AFFE CTlk, a7 a9
DD, WMIEINEFEEM BN, R7A4 FRAHEGN OV EFIROSFESIT 2TV 2 A
OBRMEZIA LN L TWA, 2AAIT 2> 5 1. Robert Brock 23, JRA{E/INiW La Belle et la Béte
(1740) DM FEIIAMB CTED L I ICE DTN EFRNZ LT ORMRE AL E TFHEOREICH D 2
EDNESITEIT> TS, AL, VA NLX—TRADNH TELEHER] LR—F
RKANDENE DB EIT72D, ZOFEMPEFEOERZOF TED L HITAEM T 51D i
EBELEYD LTS, HEHE X, Bl (£ BHER] 12810 5L EHEOK AYiEi & A
MEICOWTT = A EEGRE DB ZIT> TS, L, RERBOAREEHEFOM
A D OARMME Z W28 H F 0 tEA TV,

DT ARFERITBE KL & BFE2017) 2 E RN R REHETFZOME»SHmET D,
ARBLE X, 1991 7 = AfRBLEABLIE, S B AKREZH LTl #ih 124 & BER) 1%,
1991 EICT HF I —HMEZZE L, 2017 EI0F 4 R=—Briij & L CHO TEGIL ST Am
BOFARTH D, TLZOMEILZ, GFENIETOMPBI 22—V INLVFERTHY, FFEFE
FILE o TR EBEFSIEOHRLEMIE ERb S, REFEELE LTI, &K1, 2
AR X RICFRZE 2 By 2 AW TRl [3E4 & BB ] Q017 ZEMIC LI REEBE 21T 72, &H
1TEEWCIEFEAR B8 2, FH2RBICIIME [ELEHE8R] OF v 77 % — LW
ZHEY B, DVD Z#HBE L7, ZOREOAFLERICOVWTHETZ L CRELN ELSED
R, BREBIAT T v — Mot L, EES~ORZETHE OB T E ORERL -
T2ONIZHONWTEREHARD,

36



T # R Concurrent Sessions
Session 5 13:30-13:55 (306 H=E)

Digital Navigation: Developing and evaluating digital literacy

OKAMOTO Michael (Shimane University)

21st century skills are designed to help support modern students’ comprehension of those necessary
skills in a global society. Students are now often introduced to a variety of skills revolving around the
ideas of media literacy and critical thinking. One area that has seen recent growth due to the growing
influence of “fake news” is information literacy. According to google analytics, interest in “fake news”
grew exponentially from June, 2018 (Google Trends). The ability to fact-check and determine whether
something is accurate and reliable is clearly becoming more important in our ever connecting world.
Although the idea of information literacy has long existed, it has often revolved around the ideas of
plagiarism, understanding reference use, as well as privacy protection. These topics are important but
do not in fact prepare students to properly determine those more nuanced areas of bias and fact
checking.

Crash course, a popular channel on YouTube, has took upon themselves to address many of these
issues
in a new online course called “Navigating Digital Information”.
(https://www.youtube.com/watch?v=pL1v206UfTU&t=286s)

This video series provides students with a free online English resource that allows them to employ their
English knowledge while developing an important life skill. All the videos have English subtitles as
well as subtitles in other popular languages, making this series applicable in the ESL/EFL classroom as
well.

Along with this resource, Media Wise, (https://sheg.stanford.edu/) has a great selection of lessons
and assessments based on history and civic online reasoning to help improve digital media literacy.
Although not directly connected with the videos themselves, the topics covered in both sites are quite
similar and allows students an opportunity to apply those skills that they acquired through the video
course.

During my presentation, I will explain the effective of using this video series along with the Media
Wise documentation in order to better equip students’ understanding of digital literacy. I have had great
experience with these materials in my own university courses. I feel that the pairing of the online
assessments and materials paired with the Crash Course video series on digital information can help
improve any English based classroom, ESL or otherwise.
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Creativity Through Story: The interplay of visual and written texts

PRONKO Michael (Meiji Gakuin University)

One of the most creative structures for teaching language, culture and the world and its complexities is
“story.” The concept of “story” can be variously defined, but for the purposes of this presentation, story will be
explained through the overlap of written and visual expression. This presentation will show ways to use short
stories and film adaptations of those stories in the English language classroom to get students discussing,
writing and presenting. When stories and films are compared, and contrasted, what emerges is a strong sense of
story. Articulating the components of that overlapping story zone can be a dynamic engine for students to use
English in meaningful ways. By explaining the story from different standpoints, students can develop the ability
to express their opinions, reactions and ideas in constructive ways. This talk will look at the components of film
and short stories and how they work, interact and overlap in these two very different types of media. The
presentation will also attempt to offer a practical, functional conception of “story” that can give students a way
to use their language skills at increasingly complex and abstract levels. The presentation will examine specific
examples of short stories and their film adaptations, and specific classroom approaches, that are motivating and
productive for students. The presentation will focus on using written and visual media to helps students
comprehend, analyze and articulate “story.” But by examining different elements of the story, this presentation
will try to get a workable, teachable idea of story that can be used with most media. The presentation will focus
on story elements such as character, conflict, setting, symbols, irony and theme. By examining each of these
elements, a comprehensive approach to looking at story in media can be developed. The use of questioning
techniques is the primary approach to approaching these story elements in the classroom. The presentation will
offer questions as a way into the story and a way of thinking and discussing the story. By looking at ways of
presenting the material, organizing classroom activities, and linking successive classes, the concept of story will
be examined as a powerful means of keeping track of language input and output, as well as a means of keeping
the ideas and concepts in an orderly, and memorable, form. This presentation will argue for story as a basic
element of language learning, cultural acquisition and human expression, and one that has been woefully
ignored in the Japanese English language classroom.
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Promoting Active Learning in a Flipped Classroom

KIM Hyun-Ju (Dankook University)

Since 2016 I have taught ‘Language and Culture’ as an undergraduate core course in the English department.
The students in this course are all EFL learners who want to acquire the knowledge about the relationships
between language and culture while improving their debating skills as well as English proficiency. Over the past
few years, I have realized that three hours a week is not enough to teach this course for one semester. As a result,
I have felt challenged to teach this course in a totally different way, which is called a ‘flipped classroom’.
Flipped learning is generally used to overcome the existing teaching and learning methods. The students in this
method learn the contents of the lesson outside the classroom, online, and in the classroom, discussion on the
topic and enrichment learning are done based on the degree of the students’ understanding of the online lectures.
The role of the instructor is absolutely important in this flipped classroom. In other words, teachers in a
traditional teaching method are faithful to their role as one-way communicators, and learners passively acquire
knowledge that the teachers deliver in the classroom. However, in flipped learning, students try to understand
the concepts by watching the online lectures and then sharing in the classroom what they have understood or if
they haven’t fully understood the concepts, they can solve the problems with the help of an instructor or
classmates through discussion. In addition, students can watch online lectures as many times as they need
before the class. In this teaching and learning method, students are taught how to interact with other students
more naturally and effectively (Bergmann & Sams, 2012; Rivero, 2013). This teaching and learning process
positively affects individual learners’ Zone of Proximal Development (ZPD) and enables individual learning for
various levels of learners. Therefore, flipped learning is less likely to have negative learning attitudes in the
learning process which can appear in traditional teaching methods, and the possibility of maximizing learning
comprehension increases by changing the role of teachers who can help learners in the classroom. Based on
these theoretical backgrounds, I examined the effect of flipped learning in an English major course at a
university in S. Korea in the fall semester of 2018. The class activities were performed for one and a half hours
a week as student-organized symposiums by students’ presentations and discussions. The weekly online lectures
were open to the students for 10 days so the students could preview and review the lectures as many times as
they wanted. In order to help the students to understand better, I included the links to YouTube or TED lectures
related to the relevant concepts. In this learning process, students study the contents repeatedly before the class,
in the class, and after the class, so that they were able to understand the contents fully through these kinds of
scaffolding strategies. In addition, students were able to easily check their understanding by taking the online
quizzes after class and by listening to online lectures again. Based on the results of the quizzes, the instructor
also could prepare supplementary materials to help them understand the difficult concepts. Flipped learning is
often applied in math or science classes, but as in this study, it can also be successfully applied in university
English major courses. I believe that the most significant effect of the flipped classroom is students’
self-directed learning and improving their autonomy.

REFERECES
Bergmann, J., & Sams, A. (2012) Flip your classroom: Reach every student in every class every day.
International Society for Technology in Education.
Rivero, V. (2013) Tools for learning: Flipping out: a new model to reach all students all ways.
Internet@SchoolsMagazine.
http://www.internetatschools.com/Articles/Editorial/Features/Tools-For-Learning-Flipping-Out-A-New-Model
-to-Reach-All-Students-All-Ways-86947.aspx
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Developing Students’ Media Literacy and Critical Thinking Skills
within the University EFL Classroom

KAVANAGH Barry (Tohoku University)

Many digital natives such as university students who have grown up with the Internet and SNS have little
experience in critically evaluating and analyzing the media they are exposed to on a daily basis from worldwide
sources. Media literacy is the ability to identify different types of media and understand the messages they're
sending. In view of this extensive media exposure, knowledge about it and its operations along with strategies
for increasing media literacy have therefore become important educational assets in the 21st century.

This paper gives an account of a media literacy course at Tohoku University to 2nd year English language
students and provides student feedback data on its effectiveness in both increasing the students media literacy
and English skills. The class adopted the dual focus educational approach of CLIL (Content and Language
Integrated Learning) in which a foreign language is used for the learning and teaching of both content and
language. The course focused on media literacy as its content and course objectives therefore consisted of
improving the English skills of the students in addition to fostering the development of their media literacy and
critical thinking of the texts they were exposed to in the class.

The course employed a multimodal analytical approach, whereby students learned how to critically evaluate
media texts such as TV commercials, public service announcements (PSA’s), and advertisements through an
examination of their depiction of language, social commentary, humor, music, sound effects, and gender roles.
Utilizing a CLIL framework, students were given the scaffolding or language needed to discuss, debate and
present on contemporary issues such as fake news, political bias and SNS usage.

An example of some of the lessons included within this 15-week course includes the cross-cultural
examination of TV commercials from Japan and English speaking countries. TV commercials mimic the
surrounding culture and society in which they are made and aim to elicit a variety of emotional responses in
viewers. As teaching tool within the EFL classroom they can be utilized in the teaching of culture, media
literacy skills and specific aspects of language use such as wordplay as in punning and idiomatic language use.
In addition to engaging in such analysis of TV commercials students also created their own commercials
through storyboards in-group presentations.

Questionnaire data taken at the end of the course showed that students become more consciously aware of
the media content their consume on a daily basis in terms of the message it sends. Students commented that the
juxtaposition and comparing of media across cultures also led them to being able to better critically interpret,
evaluate and understand the social, cultural and political implications and nuances contained within such media
content. What this case study found was that the teaching of media literacy and critical thinking skills can both
help the students linguistic development and higher order thinking skills in addition to creating opportunities for
awareness and consciousness raising of the media content they consume.
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Descriptive Exercises and Movie Novelization

YOSHIDA Masayuki (Waseda University)

Movies are very useful materials for teaching English. Conversations of renowned actors and
actresses help us to develop our listening skills and speaking skills. Comical scenes or emphatic scenes
are full of English humorous expressions or emotional expressions, which are good conversation
models for English learners. One question arises here: quite a few people usually memorize and imitate
lots of important phrases for learners, but is it enough?

Imagine the final scene of Back to the Future I. Marty is just about to go back to his time 1985.
Doc is helping Marty to give his time machine DeLorean enough power to time-travel, but unexpected
incidents happen one after another. This scene is extremely impressive, but there are no words. The
only impressive expressions are swearwords uttered by Marty and Doc. Should learners imitate “Damn
it” or “Great Scot”? What should teachers do after showing this scene to their students?

This scene reminds us of many words: (1) clock tower, lightning, cable—they are useful nouns to
describe Doc; (2) ignition, speedometer, car engine, flux capacitor—they are useful nouns to describe
Marty. (3) Doc is holding the loose cable; he takes a deep breath and jumps—these verbal expressions

are easy to learn because this scene is impressive. (4) The trolley hook on the rear of the DelLorean
makes contact with the cable; (5) There was a terrific crash of simultaneous lightning and
thunder—these underlined expressions are also necessary expressions for learners. We can add other
useful expressions using prepositions, articles, adverbs, etc.

What about metaphoric expressions? Think about the final lightning scene. (6) The landscape and
buildings all around Marty went completely white, like the homes in the film about atomic bomb

testing—this metaphor shows us how powerful the lighting is. Remember what happens to DeLorean.
(7) The DeLorean kicked forward as if it had been thrust into orbit, and blackness descended—this
metaphoric expression is a little bit difficult to learn, but we do not have to use the same metaphor,
because there are a lot of similar and possible expressions.

The above-saying expressions from (1) to (7) are all excerpts from the novelization version of
Back to the Future I. Other possible materials and evaluation plans will be discussed in this
presentation.
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Collaborative Vocabulary Build-up Practice with Word Cloud

YOON Tecnam (Chuncheon National University of Education)

Word clouds are used visually to highlight the most used words in the given text. Many previous studies
have proved the effectiveness of word clouds in ESL or EFL setting. The purpose of this mixed method research
aims to explore the improvement of vocabulary, creativity and the critical thinking with young EFL learners in
Korea. Using Word cloud, 10 EFL elementary school students in Eastern Kangwon province in Korea
participated in this case study for one semester. While doing weekly reading and writing activities in English
class, each student was instructed to make a list of new/unfamiliar words found in the reading texts as a
pre-reading activity, to create images with a word cloud using that specific words in the visual design (as a
post-reading activity) and to share with all the other classmates. Through a word cloud activity, students were
encouraged to mix any chunk of texts in production of a visual representation of the content from the given text.
The findings show the potential of word clouds in terms of ELLs’ vocabulary improvement as well as their
creative and critical thinking skills. As a powerful visualization reading/writing practice, it can be considered
fun, and interesting activity in an English class. Some of the challenges and suggestions are also to be
addressed.
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