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11:00 2{tBA%R Registration
(3 5 ff 1)

11:40-12:05 ATEM #%>  General Meeting H  BTHEEEZ (BEEXRT)
(210 #=) F#2(  Awards Ceremony

12:10 Opening Ceremony Moderator: TSUKAGOSHI Hirofumi
(210 #=) Greetings (Vice President of ATEM)

KURATA Makoto (President of ATEM)
PYUN Moo-Tae (President of STEM)

12:25-12:55 Special Presentation by STEM Moderator: IMURA Makoto
(210 #=) (Osaka Institute of Technology)
RYU Do Hyung (Kookmin University)
Uniting Film-Based English Education to Block Coding Through Implicit Learning

13:00-15:00 RA K —%F%  Poster Sessions
(B F A~—2R)
PATKO Agnes (Kyoto University of Foreign Studies)
The challenges of developing an online tandem learning programme to foster target
language use of EFL (English as a foreign language) and JFL (Japanese as a foreign
language) learners
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Using Japanese
Films in Classes
with Students of
Mixed English
Ability

KLINGER Walter
(The University of
Shiga Prefecture)

Noticing Activities
Using Movie
Material: Using
the Movie
Serendipity

IM Mijin
(Kookmin
University)

15:30-15:57 Sessions 6

BRFHITERT

Introduction to

Flipping the TV

2 BARTE B Critical Thinking | Series for
in Classroom Enhancing
Language
Communication
Aptitude
INFE R KIYOSAWA Kaoru | LEE Jason Yun
(BR K) (International Joon
Christian (Daegu National
University) University of
Education)
16:00-16:27 Sessions 7
The Cats of A Suggestion
Mirikitani: Using a | About Making an
Documentary EFL Syllabus
Movie about Using Movies: On
Homelessness in the Basis of
the EFL Text-Based
Classroom Instruction
BERGLUND Jeff LEE Jawon
(Kyoto University (Kookmin
of Foreign Studies) | University)




16:35-17:45 SpeCiaI Lecture %BU%@ Moderator: KOBAYASHI Toshihiko

(210 #=) (Otaru University of Commerce)

Professor Senaha, Eijun
(Hokkaido University, Graduate School of Letters)

WAL R e (Al R R B U e R
Cinematic Presentation of Alternative Facts: Teaching Gender

and Sexuality in Classroom
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17:45-17:50 Closing Ceremony
(210 %)
Greeting
FUJIE Yoshiyuki (Chair of ATEM National Convention Committee)

18:30-20:15 Reception Party Moderator: HOSOKI Kenta
(== — =3/ MEAR)E) (Sapporo Kaisei Secondary School)

Greetings
TSUKAGOSHI Hirofumi (Vice President of ATEM)
PYUN Moo-Tae (President of STEM)
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Special Lecture 43 5I|3%;&

Cinematic Presentation of Alternative Facts:
Teaching Gender and Sexuality in Classroom
BRE DRI 5 FE
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Professor Senaha, Eijun (Hokkaido University, Graduate School of Letters)

One of my concerns in teaching film is that some students tend to believe it is a factual representation. Of
course, this cannot be true. Instead, each film, including documentary, sends its own unique messages in order
to express its aesthetic and cultural position, as well as its eco-political desires and fears. It often
re/de/trans-forms a fact to create prosthetic memories in the minds of the audience. This is particularly true for
films that play with gender and sexuality, and the more students appear to be trapped by subconscious,
politically-correct catharsis, the more they remain stuck in the land of the majority. In this presentation, I would
like to share my experiences and ideas with the audience, who suspect cinematic presentation of foisting
alternative facts on the unsuspecting college classroom.
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12:25-12:55 (210 #=)

Special Presentation by STEM STEM #5315 %

Uniting Film-Based English Education to Block Coding Through Implicit Learning

Prof. Ryu, Do Hyung (Kookmin University)

In the future, we can be sure the way of living in the world will be totally different from now, and that no
one can accurately predict in what way it will change. As for language teaching jobs, it is likely people will
have no need for teachers or interpreters. Futurists say that almost 2,500 - 3,000 types of jobs will disappear in
the near future. For this totally new future, we need to be prepared and even if there are specialists and Al
computers, we need to know how the new system will work. Whatever majors we have, we must get involved in
computer science. In this situation, learning coding and combining computer languages with other majors is not
an option, but a standard or a priority. In the USA, STEM (Science, Technology, Engineering and Mathematics)
education has been developing since the 1990s. In Korea, changes are already happening. Coding education will
be a required subject from elementary school from 2018, there are already lots of private institutes teaching
coding, and a growing education market in South Korea is the teaching of coding and English together.

Coding is computer language composed of English words. Uniting these two languages could have a
synergy effect in educating both languages. We need to turn coding into a sort of literacy, which will be primary
in the future. Researchers should then seek to inject coding into many different sorts of courses. Computational
thinking from this education could help prepare young people for the future. All we have to do is to focus on
how to teach both languages, coding and English, implicitly and meaningfully, without students knowing what
they are learning consciously. Coding has grammar rules like other languages but teaching grammar explicitly
could demotivate students. The same applies to English education, so an effective implicit teaching method
should be the basis for this convergence. The various teaching methods for language education developed over
the years could guide an effective coding education and accelerate this convergence.

The most significant concept is that we don’t teach the knowledge of computer coding itself or the rules of
English grammar themselves. We have tried to teach English through various kinds of films, with many
different ways. It is essential that the story and contents of all kinds of visual media be embedded into the new
system thus ensuring film-based English education will adapt to the new era. Now it’s time to figure out how to
meet this convergence. The purpose of this study is to develop and suggest a syllabus model combining
film-based English education with block coding, which could lead to the creation of a smartphone app.
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(1) Would any successful entrepreneur quit like that? No way. And this is where it clicked for me. OK, | can
build a better company. I can build a better team or better product, but one thing for sure: I’ve got to be a better
leader. <00:03:57> [Filmed 5, 2015]

(2) Now that seems kind of mundane, but think about how in real life, if we're having a conversation and we
want to change the topic, there are ways of doing it gracefully. You don't just zip right into it
<00:08:55>[Filmed 2, 2013]
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2. BIGDOFFH S & & BITTURITED L) RLRP SN TND NI ONT, RO EFINTE R D,
(1) A Spider also has great secrets, because spiders' silk thread is pound for pound stronger than steel but
completely elastic. This journey will take us all the way down to the nano world. The silk is 100 times thinner
than human hair. On there is bacteria, and near that bacteria, 10 times smaller, a virus. Inside of that, 10 times
smaller, three strands of DNA. And pearing the limit of our most powerful microscopes. single carbon atoms.
<04:54> [Filmed 3, 2014]
(2) Now, there's a huge array of nations around that global average. To the top right of the graph, are countries
which are doing reasonably well and producing well-being, but they're using a lot of planet to get there. They
are the U.S.A., other Western countries going across in those triangles and a few Gulf states in there actually.
Conversely, at the bottom left of the graph, are countries that are not producing much well-being -- typically,
sub-Saharan Africa.<06:40> [Filmed 6, 2010]
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(1) So, language is not so much a creator or shaper of human nature, so much as a window onto human nature.
<01:49>
(2) a. Sam dined. / *Sam dined the pizza.
b. *Sam devoured. / Sam devoured the pizza.
(3) a. Give a mouse a muffin.
b. Give a muffin to a mouse.
(4) a. Sal gave Jason a headache.
b. *Sal gave a headache to Jason.
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MCDB @ WEB: http://home.a03.itscom.net/mtart/index.html/
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Comparative study of Colloquial expressions and Formal expressions Through Films

KAWAAI Arisa (Otaru University of Commerce)

Japan’s students have knowledge of English vocabulary and grammar, but it is difficult for them to
communicate using such knowledge, and thus have not achieved the government’s English education aims.
Japan needs effective ways of and materials for teaching English.

Then, English education using films has advocated a benefit through its authenticity of pronunciation or
speaking speed and obviously understanding a context with images. When choose the films using in a class, a
teacher has to consider an aspect of a pedagogical attention, register and vocabularies. A scene included
expressions or sentences a teacher want to teach in lines is often cut and used. However, it might be different
expressions depending on an age limit or a theme although it is a same situation in a different film. While
understanding the meaning of expressions, few teachers might understand the difference between these
expressions.

This research will offer the formal and colloquial expressions which have the difference of register but same
meaning and examine with before and after lines of the expressions or context, comparing similar scenes in
some films which have different limit age. Colloquialism (Kobayashi, 2013, p. 138) will be referred concerning
vocabularies. Based on these, it will be mentioned about the colloquial expressions a teacher should use in a
class.

This makes a strong contribution to selection of the films and the scenes. Teachers have to know the
expressions in what situations and how to use it, also the expressions they should and should not teach to
students. It might give improper input to students without these knowledge. It needs the amount of knowledge
for teachers because of the films are authentic materials. It is desirable to conduct a class using films to cover
weakness and apply strength to the maximum.
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Code Switching in Rocky Series

YOSHIDA Masayuki (Waseda University)

The main character ®®ockyseries is Rocky Balboa, starring Sylvester Stallone, who is described at first as
aworkingclasspor boxer in Part |, which is clearly reflec
born loser, and his friend and trainer Mickey Goldmill always criticizes him of not achieving his full potential.

But as the story goes on, Rocky gets strorayed wins the heavyweight championship over Apollo Creed in the
final scene of Part Il. The next film is titldRlocky IIl, which starts after he has successfully defended his
championship ten times. He is now recognized as a leading sports celeBiitye his social status has
dramatically changed, his manner of speech has also improved. Apollo Creed, the former champion and rival
to Rocky, now becomes his trainer and close friend in this episode (after Mickey dies tragically), which shows
another damatically changed situation.

The focus of this presentation is going to be the comparison betReeky |and Rocky IIl  Some
discourse markers will be chosen and discussed. How does Rocky speak to his friends, rivals, and other
people? Does he alwagpeak the same way to the same people? Is he always aware of his social status?
Occurrence of #fAyou knowo is a goodRoekypboihdusesitonyRoc ky
7 times inRocky Ill which means that, in principle, he doesnosay #Ayou knowo¢ in his
guestion is Aln what <circumstances does he say o6you
his friend Paulie, Wduanow s yiouojrai Il i ke Rockriya zswiylsr otiihe
sympathy with his brothen-l a w. This intentional u sswitchin§. @nytheu Kk nov
other hand, t he f r e dqRockyrPart Iseems to imdicaté that e dées rmowkaow ihaw to
switch code. His dialogues in ottstuations will be discussed and compared with each other.
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Impact of a Mobile-Assisted Problem-Based Learning Program
on College EFL Students’ Receptive Skills

KWON Eun-Young (Dongguk University)

Problem-based learning (PBL) is a student-centered pedagogical method in which learners work
individually and collaboratively to solve practical problems (Barrows & Myers, 1993). This process-oriented
approach to learning has been found to positively impact students’ problem solving ability, creative thinking,
reasoning, and communication skills (Rich, Keim, & Shuler, 2005). Studies of mobile-assisted language
learning (MALL), in turn, have shown that learners find performing course activities online convenient because
they can control the pace and context for their own learning; some studies, moreover, have also provided
empirical evidence of improvements in linguistic skills for students who participated in MALL (Kim & Yoon,
2014; Kwon, 2016). The mixed methods study reported in this paper investigated 1) whether a mobile-assisted
PBL program had an impact on Korean freshman college students’ English listening and reading skills; and 2)
participants’ perceptions of the program, both in terms of its impact on their linguistic skills and in general.
Pre-test/post-test analysis of listening and reading skills for the treatment and comparison groups showed a
statistically significant improvement in reading skills for the treatment group. Overall, participants in the
treatment group were found to have positive perceptions of their participation in the instructor designed module.
Level of proficiency (advanced or intermediate) was found to have no interaction with measured change in
reading ability; however, while students at both proficiency levels perceived vocabulay as the area of strongest
positive impact for the treatment, advanced students found the next-greatest impact area to be writing skills,
whereas intermediate students, as a sub-group, leaned toward speakingskills in this regard. Moreover, since
neither sub-group identified readingskills as an area in which the program was strongly positively impactful, a
gap was identified between their perceptions and the empirically-assessed impact of the module on this skill
area. The researcher interprets the data as suggesting that learners (at least in this context) perceive
improvements more readily to the degree that they are actively engaged in the activities (skills) in question. In
other words, improvements in productive skills (speaking and writing) were more salient for them than
improvements in receptiveskills (listening and reading). Aside from linguistic skills, participants found the
program helpful in improving their communication, teamwork, and problem-solving skills, in keeping with
previous research on PBL. In addition, participants found that using a social networking service (Kakao Talk) to
carry on group discussions outside of class was helpful in improving their writing, but found this component to
be somewhat burdensome alongside their in-class activities. The conclusion to the paper discuses pedagogical
implications and suggests directions for future research.
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How can TED speeches be effectively used as teaching/learning material for
project-based English learning in high school English classrooms

YAMAZAKI Hideki (Hokkaido Chitose Senior High School)

TED speeches as an effective, efficient and motivational teaching/learning material have been
introduced in "Current English™ class as a specialized subject in an international studies course at a
public high school. This is to report how effective teaching materials are to be made from authentic
materials such as TED speeches and how the learners responded to the implementation of such
audio-visual authentic materials, focusing especially on students’ knowledge of English vocabulary and
grammar, listening comprehension skills, skills of giving presentations and their increased motivation
caused by the use of TED talks.

Even though it is often said that classes in which TED talk videos are used as teaching/learning
materials are far beyond the English levels of Japanese high school students in general, with the careful
and considerate introduction and proper assistance from instructors, there are distinctive advantages in
terms of students' motivation and stimulation of their needs to learn, increasing knowledge of English
vocabulary, grammar, expressions and how presentations are prepared and done. In addition, because of
the authenticity and the reality that TED speeches have, high school students can learn English itself as
well as nonverbal communication skills. In fact, since the students in Current English Class viewed
several TED talks such as "Learn to read Chinese...with ease" by Shao Lan (2013), "Why do | love a
country that once betrayed me" by George Takei (2014), "Teach every child about food" by Jamie
Oliver (2010), and “Grit: the power of passion and perseverance” by Angela Lee Duckworth (2013),
students have become more keen on learning English and started looking for more motivating,
insightful and informative speeches.

Another advantage is that TED talks can be used as supports for students to learn specific
information to work on project-based activities. In this case in the Current English, the theme for the
whole year is “Food and Health.” Students are to read many newspaper article, academic essays and
statistical reports and to watch videos of world news on line related to food and culture. Jamie Oliver’s
award-winning "Teach every child about food" was used repeatedly until students was able to grasp
what was being said in the video and learned new vocabulary and terms especially used in medicine,
health, diet and culinary education. Listening comprehension worksheets and tests were created,
learning how to read statistical reports and profiles, and experiencing discussions with pair or in groups
were encouraged after watching the TED speech. These activities lead to enhancing students willingness
for sharing ideas, making speech and presentations and also writing various types of essays.
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Short animations as a tool for teaching phrasal verbs of motion and change
from a cognitive linguistic perspective

Ryan Spring (Tohoku University)

Talmy (1991, 2000) suggested that the world’s languages can be separated into two types based on how they
conflate events. The most notable examples of such conflated events are motion and change of state, as
evidenced by the sheer number of studies performed on these two event types (Ono, 2004; Spring & Horie,
2003; Brown, 2015; etc.). Many studies have applied this concept to the field of Second Language Acquisition,
and discovered that learners of a second language of a different type have particular difficulty learning to talk
about motion and change of state in the L2, and this is particularly pronounced in the L1 Japanese learners of
English (Inagaki, 2001; Spring & Horie, 2013; Brown, 2015; Spring, 2015; etc.).

Though it has been well documented that Japanese learners have great difficulty in learning to express
motion and change of state events in L2 English, there have still been few studies to apply this knowledge to
pedagogical application in the foreign language classroom. One notable example is Spring (in press). Based on
previous studies applying Talmy’s (1991, 2000) typology to second language acquisition, Spring (in press) notes
that the majority of the expressions that Japanese learners particularly have trouble with are phrasal verbs of
motion and change of state. In order to help learners learn these phrasal verbs more efficiently, Spring (in press)
offers a concise list of meanings for adverbial particles and suggests that learners be taught how these particles
can be combined with a number of different verbs to produce phrasal verbs with similar meanings, that are yet
distinct based on the verb’s original meaning.

Utilizing Spring’s (in press) suggestions in lessons on phrasal verbs of motion and change of state can be
helpful, particularly for Japanese learners of English, but it does leave one problematic, real-world challenge.
Since many phrasal verbs have quite similar meanings, it can be difficult to tell if students who have been
studying phrasal verbs of motion or change have correctly acquired them. For example, if a student is asked to
provide an adverbial particle for the sentence, ‘The boat sailed the cawestudent may answer into or
out of depending on what they imagined was happening. Thus, it can be difficult to create test questions or
homework assignments that ask students to create novel expressions, while also checking that they are valid and
not mistaken understanding of what their expressions mean.

This presentation aims to alleviate the problem of checking students’ novel expression using phrasal verbs
of motion and change of state by suggesting the incorporation of assignments that utilize short animations.
Short animations often provide clear depictions of motion and change, and thus can be used as the basis for
assignments so that students all have the same clear understanding of what has happened, allowing for
instructors to check them for semantic accuracy and proper acquisition of these expressions.
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The Office Goes to School: Developing Intercultural Awareness in
Business Communication Course Using TV Series The Office

CHUNG Yunjeong (Busan National University of Education)

Englebert (2004) claimed that “to teach a foreign language is also to teach a foreign culture.” Agar (1994)
also stated that “culture is in language and language is loaded with culture (p.28).” That is, learning any foreign
language involves not only improving learners’ linguistic or communicative competence in the target language
but also developing knowledge about the target culture. This presentation seeks to shed some light on the place
of culture in Business Communication course in a Korean university. To do so, students were given a pre-survey
and a brief group interview on the first day of the course, and also a post-test and a brief group interview at the
end of the course. As a main material to improve students’ intercultural awareness especially of work
environment, American TV series The Office was utilized, and students were required to analyze the script,
write a reflection paragraph, write an English summary, perform act-it-out activity during the class, and create
TheOffice parody video clip as a final group project.

A brief group interview with students showed that The Office was an appropriate material for them because
most of them in the course were interested in working in a multinational company or foreign-affiliated company
after graduation. The pre-survey and post-survey results showed that students considered learning culture of the
target language as an important factor in language learning. For example, most students recognized their
English writing style as Korean-esque and tried to correct it with the expressions used in the TV show. They
also came to know the cultural context of a certain words or expressions through the TV show.

Various in-class activities made the students immerse themselves in the target culture and provided
opportunities for recognizing cultural differences in Western and Asian workplace. By writing a reflection
paragraph, for example, students were able to compare and contrast working atmosphere in two different
cultures.

As a way to check their development in intercultural awareness, students were asked to create a parody
video of the show. Assigned as a final project of the course, it was supposed to be 5-minute long, to show equal
distribution among team mates, and to demonstrate cultural differences in working atmosphere between Korea
and the West.

In this presentation, I’ll be giving you a glimpse of some work that the students have done in the class as
well as the parody video they created. | hope that you find this presentation entertaining and helpful.

REFERENCES
Agar, M. (1994). Language shock: Understanding the culture of conversatlew York: William
Morrow and Company.
Englebert (2004). Character or Culture? An EFL Journal, 2@), 37-41.
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A CLIL approach to keyword summarization through TED talks

IWASAKI Hirosada (Tsukuba University)

The purposes of the presentation are to show (a) how TED talks can be used for effective keyword
summary/reproduction, connecting input and output, (b) how they can be used for motivating students with
intermediate or lower proficiency levels, (c) lexical problems may be substantially overcome once learners are
taught how to consult an English monolingual dictionary as a paraphrasing tool, (d) using TED video talks
enhances learners’ motivation for making an English presentation within the simplified CLIL framework.

The presentation is based on the presenter’s action research whose participants were 1st-year university
students with no prior experience of making presentations in English. The procedure is as follows. The students
watched a short TED talk, first with Japanese subtitles to fully understand the content, and then with English
subtitles in the following week. They went through difficult or useful vocabulary used in the speech, and were
encouraged to paraphrase difficult words using an English monolingual dictionary, so that the message would
be appropriately conveyed to their peer audience. For example, “get the accolade” was paraphrased or rephrased
as “get the award.” Note that a paraphrasing training was done as one of the presentation skills.

Next, after some sample practice, the students were encouraged slides using keywords and graphic aids. The
point was to make sure that they would not write full sentences or explanations on each slide, but they should be
able to talk about them fully without looking at presentation notes. Using their own slides, the students were
told to have pair work for presentation practice. After pair work, some students were appointed to make
presentations in front of the whole peer audience. The teacher and the peer audience gave some feedback to the
presenters.

The observed benefits of this learning were: (a) even lower-level students were able to make presentations
with reasonable confidence because they could look at keywords on slides, put them together to be coherent,
even if they did not have a speech note, (b) the participants learned that the important thing was to convey
messages rather than using difficult vocabulary, and (c) this practice contributed to speech fluency.

References

Iwasaki, H. (2016) EFL gakushusha no goi error to jisho katsuyo no katsuyo [EFL learners’ lexical errors and
their use of dictionary information], in Mimamide K. (ed.) (2016) English dictionary making: practice and
research Taishukan, 134-152.
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tests. Bulletin of the Faculty of Education (Ibaraki University). 58, 159-175
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Using Authentic Materials as a Means of L2 WTC and International Posture:
Qualitative and Quantitative Research on University Students Foreign Language Learning

KITAOKA Kazuhiro (Osaka City University)

This paper aims to find an effective use of authentic materials in a second-year university class composed of
students who are not English majors to enhance student motivation as well as language skills. A total of 50
students in two classes participated in the study, with each class consisting of about 25 students. The research is
based on two sets of quantitative data and one qualitative data from the students; in the quantitative data,
pre-and post- tests were done at the beginning and at the end of the classes, and three questionnaires were
developed at the beginning, in the middle, and at the end of the semester. As for the qualitative research,
students’ comments on movies were collected in every class, and were examined using the Modified Grounded
Theory Approach(M-GTA) and SCQRM suggested by Saijo(2007,2008). Following the theories of
Willingness-To-Communicate ( WTC)(Yashima 2002, Nakahira and Yashima 2012, Macintyre 2007, 2011),
International Posture(IP)(Yashima 2002), and Dornyei’ s Motivation theory, this study aims to present how to
make classes more enjoyable and valuable by using authentic materials such as movies and music, and
examines the relationship between authentic materials and students’ L2 WTC and IP. Research questions in
this paper are 1) how influential and effective it is for student motivation, students’ L2WTC and International
Posture, to use authentic materials in Japanese University EFL classrooms, and 2) to see whether students can
be made willing to give their opinions and join activities voluntarily in front of others, free from anxiety, and
finally 3) to examine whether the scores of the TOEIC mini tests of pre and post tests suggest that the use of
authentic materials is effective in terms of student listening. In this paper, the use of the movie in the
classroom is mainly focused on and examined. In terms of WTC, music was played in the classroom from the
beginning to end, so that students would be more willing to participate in the communicative activities in
English, including roll-plays using several scenes from the movie. The movie was watched from the
beginning to end, within three classes, with students writing comments on the scene they watched. Before
watching the movie, pronunciation practice and communicative activities whose themes were traveling abroad,
were held for improving students’  English pronunciation and their listening skills and International Posture.
In roll-play activities, students were told to raise their hand to do the roll-play using the movie so that students
could be activated and willing to speak in front of the class. The results of this study indicated a significant
relationship between authentic materials and students’ L2 WTC and IP.
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Smooth, Automatic and Fast:
Focus on Fluency with Modern Family and The Walking Dead

Kevin Were (Kookmin University)

When Nation outlined his four strands of language learning -meaning-focused input, meaning-focused output,
language-focused learning and fluency development - he decreed that a well-designed language course should
have an even balance of each of the strands (Nation, 1996).

He suggested around 30% of class time should be devoted to fluency development. In his view, fluency
development activities are meaning-focused, where attention to language use is minimal, involve restructuring
of already-known knowledge of the language, and are an integral and necessary part of language development.

Despite this, and despite the influence of communicative language teaching which gives priority to meaning
over form, fluency activities, if they are done at all, seem to take a back seat in language classrooms, devolving
into either free-production tasks, which by themselves are unlikely to help improve oral fluency, or techniques
like pattern practice and drills which are not seen as being communicative.

In a survey of 28 ESL learner texts and 14 teacher resource materials Rossiter et.al (2010) found that poor
attention was given to fluency and activities that purportedly were designed to develop fluency were ineffective
in this respect. Similarly, it is not uncommon for learners with many years of language education to lack
spoken fluency in the language they have studied.

The lack of focus on fluency activities in classrooms may be for a number of reasons. One is that teachers
who learnt in non-communicative ways might believe that learning doesn’t occur outside teaching grammar
rules, conducting drills, and teaching vocabulary lists. A second is the requirement to assess students and
assign grades. By their very nature, language classes that focus on developing fluency do not have a large
amount of new content that can be assessed in the same way that knowledge of grammar structures and new
vocabulary can, resulting in the type of appeal I have heard before from students: “how do we study for the
exam?”

There is more to language fluency than just speed - automaticity, smoothness of flow, lack of pausing for
instance, (Vercelotti, 2012) — but a syllable count measured as speech rate is one of the most common variables
used when assessing fluency (along with mean length of run and measures of number and length of pauses).
Two classroom strategies to improve these are through repetition and applying temporal constraints to speaking
activities. Nation’s 4/3/2 is one of the most well-known of these types of activities, but Rossiter details a range
of others organized around the three categories of formulaic sequences, discourse markers and
consciousness-raising (Rossiter et.al. 2010). These are sound from a theoretical standpoint, but many of the
activities seem to suffer from the same limitations as text based classes generally — lack of compelling content
to drive the actual activities.

My own approach was to use Rossiter’s organizational categories to create my own fluency activities based on

two TV series — Modern Family and The Walking Dead. This presentation will talk about what they were and
how they were done.
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Using Movies as Writing Prompts

SANO Aiko (Hokkaido Bunkyo University)

Various attempts have been made to make use of movies in language classes. Abrams (2014) reports
using movies in a second language (L2) classrooms provides a context for learners to cultivate their pragmatic
competences in L2. In a similar vein, Tabatabaei and Gahroei (2011) reports eth efficacy of using video clips to
teach idioms. Movies are not only seen as linguistic input but also as an important drive force to boost students’
motivation in L2 learning (Ryan, 1998), as well as an ideal tool to bridge language teaching and literature
teaching (Herron, Corrie, Dubreil, and Cole; 2002). While the majority of the studies making use of movies in
language classes report the advantages of such a practice in some aspect, the language teaching using movies
has been mostly restricted to the realm of two aspects of language teaching: 1) fostering listening skills of
learners, and 2) vocabulary and syntax acquisition from the authentic and meaningful contexts.

Given the importance of fostering critical perspectives in students however, the use of movies could
and should be extended, from the mere source of authentic linguistic input to a mean to provoke academically
challenging and cognitively demanding discussions, which can then be lead to assignment in written form. This
presentation reports such an attempt in an elective course named “English through movies” at one small private
university in Japan. The course covers seven movies over fifteen weeks. In this presentation, the teaching
practice of the first two weeks of the course covering Sleeping Beauty and Maleficent will be reported in detail.

The students were assigned to read a short story retelling Grimm’s Sleeping Beauty as a pre-class
assignment. In the first class the students were engaged in a retelling task as a group, so as to familiarise
themselves with the original story of “Sleeping Beauty” before discussing the revenge and sorrow Maleficent
felt in the second movie. The students also watched the scene from the original “Sleeping Beauty” when
Maleficent appears and puts a spell on Princess Aurora, and dictated the curse which will be repeated in a same
phrase in the second movie. Prior to the second class, the students watched the second movie “Maleficent”. The
second class was entirely devoted to the discussion in English. The discussion agenda were as follows:

1. Why did Maleficent become so evil?

2. What do Maleficent’s wings symbolise?

3. What is the biggest message you received from the movie “Maleficent”? Refer to the differences made
from the original “Sleeping Beauty”.

4. Present a critical view of the movie “Maleficent” from a feminist’s point of view. Discuss the roles played
by men and women in the movie.

The instructor facilitated the discussion by asking additional questions, presenting the students’
opinions on board, providing necessary linguistic support, such as making comparison. The students then wrote
about one topic of their choice from the discussion agenda as a post-class assignment. The students’
achievement through this class will be discussed through the analyses of their writing in the presentation.
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Content-Driven or Language-Driven Approach?:
With Reference to the Movie What Women Want

SEO Ji-Young (Kookmin University)

ELT teachers who have tried to use Movies or TV dramas to motivate students might have
experienced that their students enjoyed watching the scenes but lost interest when they had to study the
movie script. They might even have received negative feedback that learning English through movies is
not much different from using conventional ELT materials.

This presentation suggests a more effective approach to teaching English through movies:
Content-Based Instruction (CBI). In CBI, teaching is organized around the content or subject matter, an
approach that is widely used in North America. A related term, Content and Language Integrated
Learning (CLIL) is used in Europe. According to Richards and Rodgers (2014, p. 116), the two
approaches share features in common but they are not identical. In both CBI and CLIL, students learn
language and content at the same time, but content itself is the primary concern in CBI, whereas
language is primary in CLIL. This talk claims that CBI is a more suitable approach when using films in
English classrooms in that content can remain in long-term memory just as movie storylines are easier
to remember than quotes after watching movies. It is not easy to recall dialogues and lines verbatim.
When singing a song, we would rather remember tunes than lyrics. In this sense, although the ultimate
goal for the English classroom is to learn a language, it can’t be done unless preceded by understanding
the storyline.

The presentation proposes a method that leads to incidental language learning but with primary
concern in the storyline using the movie What Women Wan({Goldsmith & Meyers, 2000). Selected
movie scenes will be demonstrated along with conversation analysis.

Through this type of lesson, learners can enjoy movies in a different way by looking at the script
from a micro perspective. That is, they will read closely about subtle psychological conflicts, tensions,
and resolutions conveyed in English. In doing so, they can discover the joy of learning themselves in
the English classroom. Last but not least, this method helps the movie lines to linger long in learners’
memories.

REFERENCES
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Richards, J. C., & Rodgers, T. S. (2014). Approaches and methods in language teach(@§ ed.).
Cambridge, UK: Cambridge University Press.
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Using Japanese Films in Classes with Students of Mixed English Ability

Walter Klinger (The University of Shiga Prefecture)
Carl Boland (The University of Shiga Prefecture)

At the University of Shiga Prefecture, Carl Boland leads a class in English on Japanese film history for
students whose levels of English ability vary from intermediate to native. At the ATEM conference, he will
introduce the films he has selected for the class, and explain why they are significant in film history and what
they reflect of aspects of Japanese society. He will summarize how he promotes Academic English language
skills in the assigned background class readings, in note-taking and writing opinion review papers, and in
preparing oral and visual presentations. He will mention how he encourages discussions of the aesthetics of film,
i.e., noticing what artistic values there are to be found in films. Next, Walter Klinger, who also teaches at USP,
will introduce the Japanese films and anime he has used in lecture presentations in classes on Japanese
Buddhism, also to students at various levels of English ability. He will briefly point out the religious themes that
can be seen in the films and will show examples of bilingual material he prepared for the classes so that native
Japanese students can follow the English lectures more easily and completely, and as a side benefit, learners of
Japanese language can also improve their Japanese ability.
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Noticing Activities Using Movie Material: Using the Movie Serendipity

IM Mijin (Kookmin University)

Brown (2014) defines noticing as “the learner’ s paying attention to specific linguistic features in input” (p.
377). In other words, focusing on the specific language forms when listening to others speaking or reading.
There is no need to emphasize that noticing is essential for foreign language learning. The research findings of
Schmidt (19990, 1994, 2001) had an effect on the belief that conscious learning is effective, in contrast to
Krashen’ s (1981) theory of the unconscious acquisition of L2. However, it seems that using movie materials in
the classroom shifts learning away from the ability to notice. Students like movies because they have stories.
However, they tend to focus mainly on the story and neglect the language aspect. When a teacher draws
attention to the language, they complain that movies are used in a boring way. It’ s not that they don’ t learn
anything when watching movies, but they like everyday and fun expressions. These come from the stories of the
movie. However, noticing means to focus on specific language forms. In this respect, using movies for learning
material cannot be related to the noticing of language features. This presentation will show how to notice
language using the movie, Serendipity(Chelsom, 2001). Two activities are introduced in order to meet the goal.
The first is to use first language (L1). Movie scripts are translated into the first language and naturally
interpreted in the culture and customs of the L1. As a result, differences between the culture and customs of L1
and L2 are discussed. These differences form the basis of noticing. The second activity is language play.
Language play literally means playing with or having fun with language. Language play is kind of a play for
adults as well as children. There are studies that show this play facilitates second language development (Bell,
Skalicky, & Salsbury, 2014). Also noticing itself cannot guarantee language development. However, noticing is
just the beginning. After this comes practice. Language play involves activities that allow students to practice
with language that has been noticed. To sum up, students are asked to interpret natural movie scripts in the
culture and customs of L1 with the use of L1. Then they compare relevant cultural aspects of English speaking
countries with their own. This can stimulate noticing of the target language. With these noticed language forms,
activities with language play improves learning.
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Introduction to Critical Thinking in Classroom

KIYOSAWA Kaoru (International Christian University)

Critical thinking has become one of the popular topics within a Content and Language Integrated Learning
approach in TESOL as well as in Liberal Arts. This presentation demonstrates an introductory activity using a
YouTube clip of Larry King Live, aired on April 3, 2009, with Jenny McCarthy and Jim Carrey, asserting that
Jenny’s autistic son has recovered from autism by biomedical treatment and that the increase of autism is caused
by unnecessary vaccination.

This clip was used in an icebreaker at the beginning of the class for 25-30 minutes, the activities were
minimized for three purposes: 1) to brainstorm what critical thinking is; 2) to promote an attitude as a critical
thinker; and 3) to acquire a sense of logical inquiry.

First, before viewing the clip, the keywords and some background information were explained. Then,
following the clip, McCarthy and Carrey’s two main claims were confirmed so that the students understood the
subjects of the argument. The latter half of the activity was conducted in groups. The students were asked, as
critical thinkers, to come up with the questions to evaluate McCarthy and Carrey’s statements and to write the
questions in an online shared document. Finally, using a screen, the students assessed which questions were
good.

Although the students were somewhat exposed to the idea of critical thinking before, many of them did not
have a clear idea of what it is. They mainly seemed to think that a critical thinker would not believe anything
easily and be skeptical about everything; and that a critical thinker should get facts or evidence. Through this
introductory activity, those who had the first idea that critical mind is to suspect everything were able to develop
their attitude to inquire. Also, those who had the second idea had a chance to think what kind of facts or
evidence is relevant to evaluate the claims. Then, by assessing which questions were appropriate and practical,
the students had a chance to improve how to find gaps and how to inquire about them.

At the end of the activity, the students became conscious of their way of thinking, developed their attitude as
critical thinkers, and learned a sense of logical inquiry. These goals may not be achieved deeply enough due to
the time constraint; however, this clip has so many possibilities to expand the discussion if time permits. At the
same time, it has a good impact on the students for the icebreaker activity.

39



W2 F R Concurrent Sessions
Session 6 15:30-15:57 (308 #=)

Flipping the TV Series for Enhancing Language Communication Aptitude

LEE Jason Yun Joon (Daegu National University of Education)

In Korea, college students go through multiple English conversation classes before they graduate.
Based on the national curriculum of educational universities, students go through at least one English speaking
conversation classes per semester. That is eight semesters of English conversation classes before graduating.
However, considering the time and effort dedicated toward conversational classrooms, students still struggle to
speak in English.

Among the students’ difficulties in English speaking, one of the factors that stands out is the difference
of communication skills between the English speaking and Korean speaking communities. Meaning in
individual conversation becomes very vague and ambiguous when speaking (Gudykunst and Kim, 2003), and
furthermore this type of ambiguity leads to misunderstanding among different cultures (Quappe & Cantatore,
2007). In other words, the small talk experiences are considered differently in Korean culture compared with
English speaking cultures. Students often expressed their difficulties as ‘having nothing to talk about,” ‘feeling
awkward to share too many detailed information of their personal life’ or ‘textbook subjects are too broad to
talk about in a single classroom.” To soften the issue, a flipped classroom was introduced to the class. The
flipped classroom provided the students with content, in other words, students had something to say in class.

The flipped classroom approach to language teaching has several benefits. First of all, flipped
classroom promotes the critical thinking procedure for the students. Students are able to reflect on the TV drama
content with questions and instructions provided by the instructor. Second, student collaboration becomes
essential in the classroom. Because it is about answering facts and opinions of the TV show, collaboration was a
natural procedure rather than being forced. Third, content was provided at most, thus students had the
opportunity to focus on the subject matter of the class. Through the benefits of flipped classroom approach,
students gained more confidence in speaking through detailed information in the class. This lead to positive
outcome of the language classroom

Based on Lee’s (2017) book chapter of setting up an ESL flipped classroom, this presentation explores
not only the setup of the classroom, but discusses how the class was structured and carried out through the
semester. The presentation will illustrate the classroom materials including the TV series Teen Wolf, along with
sample instructions given in several classes.
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The Cats of Mirikitani:
Using a Documentary Movie about Homelessness in the EFL Classroom

Jeff Berglund (Kyoto University of Foreign Studies)

This workshop will look at the life of one homeless man (Mirikitani San) as portrayed in the documentary
movie, “The Cats of Mirikitani.” Although the documentary is in English, the focus of this workshop will be on
the use of movies to enhance language learners’ awareness of cultural and nonverbal elements in their language
acquisition process. Participants in the workshop will be asked to discuss in small groups about “homeless”
culture and about the specific message of the documentary.

In “The Silent Language,” perhaps the most important of the seminal books written in the field of
intercultural communication, E.T. Hall claims that basically culture is communication and communication is
culture (1959). J.H. Park demonstrated that the cultural context of a communication scene is an important
backdrop for understanding the language being used in the verbal part of the communication (2005). This
workshop will focus on how an examination of cultural context can help in language acquisition. We might
think of culture as one of the “nonverbal” aspects of communication, so this workshop will build on the idea of
“nonverbal chunks” that was discussed in “The Power of Nonverbal Chunks in Language Teaching” (Berglund,
2015, STEM Journal 16-4). The workshop will also build upon the workshop “Raising Intercultural Awareness
through Movies,” which explored gender stereotypes in the movies “Legally Blond” and “Transamerica” (2016
SAIl workshop).

What is “intercultural” communication? “Intercultural communication refers to what transpires when people
engage in communication with others whose experiences, assumptions, sense making, and behaviors are
different” (The Sage Encyclopedia of Intercultural Competence, 2015). It is a kind of interpersonal
communication involving people of different cultural backgrounds. It is not only their “mother tongues,” or
their first languages that may be different. The way that they see the world (perception), as well as their norms
and values may be different. There are different “layers” of culture. There is big area culture (e.g. Asian or
European), so interpersonal communication between someone brought up in North America and someone
brought up in Southeast Asia might be seen as intercultural communication. There’s also country culture, so a
Frenchman and a Canadian (even if they are both French speakers) may be intercultural communication. There
are also the differences between people brought up in a rural area and those brought up in a city as well as
between those brought up near the Equator and those brought up near the North Pole. There’s disability culture,
war experience culture, marital status culture, economic level culture, educational level culture, religious culture,
organizational culture, etc. etc. Even communication between “homeless” people and “homed” people may be
considered intercultural communication.
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A Suggestion About Making an EFL Syllabus Using Movies:
On the Basis of Text-Based Instruction

LEE Jawon (Kookmin University)

When movies are used in the EFL classroom, one of the important keys for success or failure is to consider
what to teach and how to teach it. Many Korean EFL teachers are often reluctant to use movies because they do
not know a systematic teaching method to use with movies. On the other hand, many students in Korea have
had expectations before taking movie-English courses that have been disappointed after taking the class. In
order to overcome these problems, teachers have to create a syllabus in which their students learn related
language matters while enjoying the movie or movies. From a student’s perspective, they imagine they are
going to have fun while learning both language and different movie stories. In my presentation, | would like to
suggest a syllabus based on Text-Based Instruction (TBI) that may help in bringing this about. TBI is an
approach which was originally developed in Australia and then spread to Europe. “Texts” in TBI can be defined
as “structured sequences of language that are used in specific contexts in specific ways” (Richards & Rodgers,
2014, p. 200). In simple terms, a text includes language patterns and routines which are conventionally used in
specific situations, which we all know are important components in understanding language development in
both L1 and L2.

A situation in a movie can be a text or several texts. Feez (1998) mentions that one unit in TBI is organized
around topics. Since a situation or a scene in a movie represents one topic, it is possible to make a syllabus with
movies using TBI. When teachers select scenes from movies, they should be careful that each scene consists of
a unified whole which has a beginning, middle, and end. When each text or scene or situation has such a
structure, the structure automatically shows language patterns or routines appropriate for the structure. For
example, when we go to a restaurant, first we are addressed by a restaurant employee, second, we order what
we want to eat and third, the restaurant employee confirms the order for us. In this example, each stage has
specific language patterns and routines. These are what students happen to learn. In this presentation, the movie
The Heartbreak KidFarrelly & Farrelly, 2007) will be used to show how this approach can be utilized.
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The challenges of developing an online tandem learning programme to foster target
language use of EFL (English as a foreign language) and
JFL (Japanese as a foreign language) learners

Agnes Patko (Kyoto University of Foreign Studies)

In recent years, there has been growing interest in exploiting the endless opportunities of the Internet
for language use and practice. Smartphones brought the Internet and its benefits right into our hands. There is
no need to sit in front of a computer, the majority of online services is available and accessible on our phones.
Not only individuals but also educational institutions have acknowledged that through online activities accessed
from their smartphones even those students can get in touch with speakers of the target language who cannot
study abroad. Online chat has been popular for more than a decade and lately online phone calls are just as
popular. More and more language schools offer lessons taught by an overseas teacher online. In addition, the
number of universities which are trying to connect their students with students of partner universities via
Internet is increasing. This poster presentation focuses on how a research group at Kyoto University of Foreign
Studies approaches the introduction of inter-university communication on student level.

As the first step we started to collect information and learn from others. We contacted partner
universities in Australia, the UK and Hungary to discuss about the possibilities of a tandem learning programme.
We visited universities in Japan that already provide some sort of online language exchange with overseas
partner institutions to their students.

One of the major issues we found is the technical background. Another issue is whether the language
exchange is part of the course requirements or not. In the former case, the university has to provide the technical
support and facilities for students to accomplish the task. In the latter case, students may not be motivated
enough to continue the exchange throughout the set period of time. Finally, the time difference between
countries may cause some difficulties also.

We started online exchange using social media and e-mails among a small number of students. In the
near future, we are going to involve more students and aim to introduce oral language exchange also. We hope
that eventually tandem learning can be added to the curriculum and all students can benefit from it.
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